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ABSTRACT
Extensive research has been devoted to problems international students face when
adjusting to a new academic environment (Kalsner & Pistole, 2003; Liang & Sedlacek,
2003; Schoorman, 2001; Torres, 2003; Ward, Bochner, & Fumham, 2001; Wawrzynski
& Sedlacek, 2003). The focus of existing research, however, is mainly oriented towards
problems these students face for academic performance. The purpose of this exploratory
study was to gain deeper insight into different factors for international students at the
University of Windsor that influence involvement in and enjoyment of physical activity
programs organized by Campus Recreation Services.
The main source of data for this qualitative study were 12 semi-structured
interviews with six male and six female international students from the University of
Windsor, who represented a variety of cultural backgrounds. Three groups of four
students were selected based upon their involvement in Campus Recreation Sport
Programs during the Winter term of 2004: no involvement, involvement in recreational
classes, and involvement in intramural leagues. To study the problem in a systematic
way, factors that impact sport behaviour of international students were categorized into
three types: intrapersonal, interpersonal and structural (Crawford & Godbey, 1987). The
NUD*IST software program for qualitative research was used as a tool to manage and
structure the transcribed data.
The results of the study indicated that Campus Recreation Services play an
important role in the provision of physically active leisure for international students.
However, sport administrators should keep in mind that international students have a
different cultural sporting background, which means that they are used to different
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methods for satisfying their sporting needs. The study results suggest that these
differences in sporting traditions are easier to overcome for exchange students than for
other international students. The most important obstacles to overcome that were
identified are: low priority on sport, small social network, unavailability of favourite
sports, lack of time, lack of financial resources and lack of experience or skill. The most
important facilitators were the need to meet new people and the desire to experience a
new culture.
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Chapter I
International Students at the University of Windsor
A Growing Population
In recent years there has been an increase in the number and percentage of
international students at the University of Windsor. Statistics show that in 2002 there
were about three times as many international full-time undergraduate students compared
to five years earlier. Over the same time period, the number of international graduate
students doubled (University of Windsor, 2003). At the undergraduate level, this trend
seems to be consistent with the data from the National Report on International Students in
Canada (Canadian Bureau for International Education [CBIE], 2002), which show an
increase of 30 % in the number of international students studying at the university
undergraduate level since 1990-91. For graduate students there has been a decline of
4.5 % in enrollments in Canadian universities since 1991-92 (CBIE). In total, the most
recent data from the CBIE show the highest number of international students ever. At the
University o f Windsor, the vast majority of international students are Asian, with China,
India and Bangladesh as major countries of origin (University of Windsor), representing
over half of all international students.
Several reasons exist for the university to make itself attractive to international
students. The most obvious one is economic in nature; the tuition fees paid by
international students provide a significant financial input for many academic institutions.
According to Sacheli (2004), international students make up 13 % of the total student
population, and they pay sometimes up to three times as much as a Canadian student,
depending on the program of study. Apart from the economic benefits, the fostering of
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international business ventures, the opportunities to enhance intercultural communication
skills and a catalyst role in the internationalization of academic curricula form important
motives for universities to recruit students from other countries (CBIE, 1996; Chen &
Barnett, 2000; Geelhoed, Abe & Talbot, 2003).
The University of Windsor has to address needs that are specific to this target
group to be competitive with other academic institutions in the attraction of international
students. Dr. Ross Paul, the University President, suggests a new mission statement for
the University of Windsor in the strategic planning document, with a strong international
orientation as a key factor (Paul, 2003). The President specifies that the University of
Windsor should strive to have the strongest international student base in Canada and to
develop a curriculum with an international focus, in which students are encouraged to
confront their knowledge base with other realities, other values and other ways of looking
at the world. Some key factors to be successful in the competition for students in general
will be the quality of student services and student life, and the overall campus atmosphere
(Paul, 1998). In the next sections of this document it will become clear that, in this
regard, special efforts are needed for international students, for whom a good campus
atmosphere is fundamental to performing well academically.
The University of Windsor, as a member of the Canadian Bureau for International
Education, has to act in accordance with the Code of Ethical Practice that focuses on the
provision of services and programs for international students (CBIE, 2002). This obliges
members to commit to the promotion of understanding of the special academic, social
and cultural needs of international students. The International Student Centre is the
administrative body of the University of Windsor that is set up for this purpose, with the
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International Student Advisor (Ricky Ramdhaney) as the full-time consultant for
international students. Ramdhaney assists new international students with the practical
problems they confront, such as accommodation, transportation, banking and working.
These extra services are necessary to create an environment in which the goals set in the
mission statement for all students - “the development, through programs and services, of
the intellectual, social, physical, moral and spiritual potential of the campus and wider
community” (University of Windsor Senate, 1995, p.l, emphasis added) - can be
achieved.
Problems for Adaptation
The literature on adaptation of international students to life at a foreign university
or college extensively documents the problems that demand special attention from the
host institution. The obstacles that hinder the normal functioning of international students
(i.e., the achievement of their goals) in a new environment can be divided into three
categories: intrapersonal, interpersonal and structural barriers (Crawford & Godbey,
1987). The first obstacle is situated at the intrapersonal level, and concerns the
preferences and beliefs of an individual. Storti (1989) explains how most individuals
raised in one culture have the tendency to assume that everyone thinks, behaves and
perceives the world in a similar way under ‘normal’ conditions. When an international
student is confronted with expectations that conflict with his or her beliefs about
appropriateness of behaviour, this causes confusion and stress (Irvine & York, 1995;
Kalsner & Pistole, 2003; Storti, 1989; Torres, 2003; Westwood & Barker, 1990; Yang &
Clum, 1995). Further, international students often experience increased pressures
because of the financial investments made by themselves or their parents (Liang &
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Sedlacek, 2003; Sam & Eide, 1991) and from the perceived pressure to live up to the
reputation of the academic institution of origin (Ward, Bochner, & Fumham, 2001).
The second category of obstacles consists of interpersonal barriers to normal
functioning. Interpersonal problems arise from communications problems between
people and unhealthy social relations. Because they often have different preferences and
worldviews compared to most students, a lot of foreign students feel like an outcast,
especially when they come from a ‘culturally distant’ country (Klineberg & Hull, 1979;
Ward et al., 2001; Ward & Kennedy, 1993; Torres, 2003). There exists a large consensus
in the literature that a lack of social support is a major detriment to academic, social and
cultural adaptation for students who seek education abroad (Kalsner & Pistole, 2003;
Sam & Eide, 1991; Schoorman, 2001; Ward et al.; Wawrzynski & Sedlacek, 2003; Zheng
& Berry, 1991). In a study of immigrants, Juniu (2000) identified, for instance, that South
American people who came to the United States were confronted with a far more
individualistic society, which greatly decreased their opportunities for the spontaneous
social interaction that used to be an integral part of their everyday life. Westwood and
Barker (1990) point out that relations of friendship do not develop automatically, but tend
to result from informal situations in which students can socialize, such as a sport context.
This is one o f the potential values of sport and physical activity as part of the process of
adaptation to a new environment.
Structural barriers form the last category of factors that prevent normal
functioning o f international students. These can be defined as intervening constraints
between preferences (intentional behaviours) and the accomplishment of the intended
actions, with the exclusion of interpersonal constraints. An international student could,
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for instance, have the desire to seek help or establish friendships with local students, but
may not possess the required language skills to make this intention clear to others.
Together with a lack of social support, insufficient knowledge of the local language is
identified as the most important problem preventing international students from
functioning normally (CBIE, 1996; Klineberg & Hull, 1979; Liang & Sedlacek, 2003;
Schoorman, 2001; Storti, 1989; Torres, 2003; Ward, Bochner & Fumham, 2001; Ward &
Kennedy, 1993; Westwood & Barker, 1990; Zheng & Berry, 1991). This communication
problem does not only present itself at the verbal level, but due to a different cultural
background, international students tend to have problems with the interpretation of non
verbal messages too (Storti). Another example of a structural problem could be the
absence o f opportunities to engage in favourite pastimes during leisure which can help a
person feel at home (Irvine & York, 1995; Storti). Cricket, for example, is very popular
in South-East Asia, but is not a common sport in North America.
All these constraints usually do not occur in isolation, but in combination with
each other. The appearance of a constraint at one level may trigger one at another level.
The lack of linguistic skills, for instance, is a structural constraint to performing certain
tasks, but at the same time is an interpersonal barrier (not absolute) when communicating
with professors and colleagues to gain a better understanding of certain expectations. The
inability to perform academically at the same level as the local students may in turn cause
a new intrapersonal constraint, by undermining the belief of the student that he/she
possesses the required competencies to be successful in the program.
Kelly and Godbey (1992) describe a hierarchy in leisure constraints: when
confronted with interconnected constraints at all the levels, the best strategy is to
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overcome the constraints at the intrapersonal level first, as they undermine the will to
strive for a particular goal. Next, relations with other people should be optimized, as
social support is necessary in almost all cases to be successful, which leaves the structural
constraints as the last obstacle to overcome (Kelly & Godbey).
The combination of all these constraints with the more traditional difficulties that
young adults typically encounter in their progress from childhood to adulthood - such as
the search for one’s own identity - suggests that a sojourn abroad for an international
student can be quite difficult (Kalsner & Pistole, 2003; Torres, 2003). In spite of these
obstacles, the experience of studying abroad can be very rewarding and enriching for a
person. Once a student manages to adjust to the new environment, he or she will make
huge improvements in the new language, become more independent, be more open to
other cultures, be more self confident, and gain interpersonal maturity and insight into
different cultural viewpoints (CBIE, 1996; Geelhoed et al., 2003; Kalsner & Pistole).
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Chapter II
Leisure
Before I move on to the next chapter on physical activity opportunities for
international students, I will dedicate this section to the analysis of leisure, explaining
why involvement in meaningful leisure activities is so important.
What is leisure?
People often say they can only experience leisure once important daily tasks are
completed. Such statements label the time spent on leisure activities as marginal,
meaning that leisure is subordinate to ‘productive’ activities in life. This attitude is
illustrated by some definitions of leisure as ‘leftover time’, ‘nonproductive consumption
of time’ or ‘time free from the necessity of labour’ (Kelly & Godbey, 1992). In contrast
to this, leisure researchers have rediscovered what was already clear to the ancient
Greeks; leisure is a central component of our lives. Great philosophers, such as Plato and
Aristotle, even thought o f leisure as being of a higher order than work. They pointed out
that those with the privilege of having leisure were the ones who wrote important poetry,
discovered great philosophical truths, made contributions to art, or in other words,
created the culture o f society (Kelly & Godbey). Currently, leisure is not only a
significant dimension of culture, it is also an important economic sector and a major
institution that serves to bond the people of a society (Kelly & Godbey). A 1997 study
identified that over half of all Canadians consider leisure to be as important as work, if
not more important (Pavelka, 2000).
So what exactly is leisure? The ancient Greek understanding saw it as a notion of
time; non-working persons had ‘leisure time’. This vision has been extended by current
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leisure researchers, who contend that leisure cannot be delimited by descriptors such as
time, space, activity or context (Kelly & Godbey, 1992; Pavelka, 2000). One modem
conception of leisure is defined as “an experience of living a moment of positive selfexpression” (Pavelka, p.49). This means that leisure is a deeply personal aspect of an
individual’s life, characterized by full engagement in an activity that reinforces the ideal
self-image a person holds. It occurs when we reach the point where we are doing,
performing, accomplishing or thinking exactly what we believe we should be. This means
the main requirement to experience leisure is that we must have a clear and well-defined
self-image, whether it is to be an excellent parent, a master craftsman, a great athlete, a
philosopher or an international student. ‘Productive time’ or work can also be leisure on
the condition that it provides a positive experience that adds to self-image. Consequently,
what we consider leisure is not a static given, but a dynamic construct that constantly
evolves. According to this view, the importance of leisure lies with the freedom it gives
us to become who we really want to be.
Leisure and Ethnicity
For the reasons explained in the former section, the experience o f leisure is crucial
for all people to live a satisfying life. International students, who come from a different
cultural background, also need to find these moments of meaningful self-expression.
How students spend time tells a lot about the person they are, and how they perceive
themselves. We all are thoroughly ethnic beings and the choices about leisure we make
contribute to our ethnic identity (Floyd, 1998; Juniu, 2000; Kelly & Godbey, 1992;
Paraschak & Tirone, 2003; Ragheb, 1996; Stodolska, 1998; Washbume, 1978). Our
ethnic origin is a major component of self-image and participation in ‘traditional’ cultural
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activities has been found to be an important and valued component of the leisure
experience (Paraschak & Tirone, 2003; Tirone, 1999-2000).
Sport, for example, can be used as a tool to express one’s cultural identity if
opportunities are available to participate in physical activities that have an impact on the
construction of one’s cultural identity (Donnelly, 1988). The research of Philipp (1998)
supports this idea, as he found that black and white youth differ in the types of leisure
they perceive as appropriate for the expression of their ethnic identity. Philipp’s findings
should be reviewed with caution, however, since he used the concepts of race and
ethnicity interchangeably. Researchers should be aware that both concepts are social
constructs and that differences based on these constructs are somewhat arbitrary.
Hutchison (1988) identified the absence of a general consensus about a precise
operational definition of ethnicity as one of the biggest caveats in the research on ethnic
leisure. He pointed out the difference between race - the socially constructed definitions
of physical characteristics of people - and ethnicity, which can be defined as membership
in a cultural group on the basis of country of origin, language, religion or other cultural
aspects (Hutchison). The research of Carr and Williams (1993) has made clear, however,
that the construct of ethnicity is not as simplistic as this definition suggests, as they found
evidence of significant intra-ethnic variation. These authors found differences within the
leisure behaviour o f ‘Hispanic’ immigrants in California based upon ancestral,
generational and extent of integration factors. In addition, their study identified different
meanings that certain leisure activities may have for individuals from different ethnic
backgrounds, even if the activities seem equal on the surface (Carr & Williams). For
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example, something as seemingly trivial as going to the park was found to be a different
experience for ‘Anglos’ and ‘Hispanics’ (Carr & Williams).
Researchers have found that dominant groups have more power to shape leisure to
serve their own benefits (Allison, 2000; Floyd, 1998; Paraschak & Tirone, 2003; Tirone,
1999-2000). Two theories are used most often to explain the marginalized position of
individuals from a minority group in their search for leisure (Floyd; Hutchison, 1988;
Paraschak & Tirone; Philipp, 1998; Tirone). Marginality theory suggests that
discrimination results from economic conditions of minority racial and ethnic peoples.
The problem with this theory is that it tends to reduce marginality to a money-based
explanation, ignoring the economic variety within the suppressed groups (Floyd;
Hutchison). Economically, this theory implies a homogeneous view of minority groups,
even though some individuals who belong to those groups are wealthy and yet are
disadvantaged in leisure. Research has shown that the differences in leisure experience of
different ethnic groups can only be partly explained by economic factors, as serious
differences remain when financial factors are controlled (Washbume, 1978). Ethnicity
theory explains these differences by the variations in value systems and social norms of
the marginalized group. For example, the types of leisure that are prescribed by dominant
cultural ideologies are viewed as a major contributor to leisure differences between
majority and minority groups (Washbume). The disadvantaged position of minority
groups arises from the lack of power that the people from these groups have to shape the
leisure structures to fit their specific needs.
When the link is made between these theories and the different categories of
behavioural constraints discussed earlier, the marginality explanation can be understood
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as a structural constraint, as it can be reduced to a lack of financial resources to partake in
the desired activities. Ethnicity theory can be interpreted as an intrapersonal constraint (as
the belief can exist that the available leisure opportunities are not constructive for the
ethnic identity), an interpersonal constraint (as the ‘unconventional’ beliefs and interests
can make it hard to find a leisure partner) and a structural constraint (as available
programs and services are not oriented towards the specific needs of people from
different cultures).
Leisure researchers have stressed that the constraints experienced in the
realization of leisure are not immovable barriers, but dynamic constructs that can be
negotiated (Kelly & Godbey, 1992; Pavelka, 2000). Depending on the type of constraint,
different measures should be taken by practitioners to overcome the disadvantaged
position (Crawford & Godbey, 1986). Structural constraints demand a strategy that
focuses on ameliorating the material conditions of the underprivileged in order to create
desired opportunities. For instance, diverse sport opportunities should be available with
options for people with different interests. Intrapersonal constraints can be addressed in
part by educating people about the value of existing leisure opportunities. The latter
strategy should be used in synergy with the former one, as the isolated application of this
technique would only mean that the majority requires conformity and ignores diversity.
This is illustrated by the research of Washbume (1978), who found that there was no
latent demand by the minority groups for leisure activities in which they were
underrepresented. In other words, creating such a demand would require the manipulation
of their relative free will, which is not desirable. Moreover, the Multiculturalism Act of
1988 makes it the legal duty of all Canadians to “support physical cultural practices like
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sport, dance, music and religious expressions that are meaningful to people of all
minority cultural groups and are meaningful to the experience of leisure” (Paraschak &
Tirone, 2003, p. 130).
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Chapter III
Physical Activity at the University of Windsor
Physical Activity Options for all Students
The University of Windsor offers a wide range of physical activity programs for
its students, at different levels of competitiveness and with different degrees of
organization. At the Interuniversity or Intercollegiate level, University of Windsor
students compete in 11 sports: basketball, cross country, curling, fastpitch (women’s
only), football (men’s only), golf, hockey, rugby (men’s only), soccer, track and field and
volleyball. Although these teams are highly visible and serve to represent the excellence
standards of the university, additional focus has to be oriented towards those students
who do not attain the same levels of athleticism. The students who do not excel in a
specific sport tend to be the ones who drop out of sport participation (De Bourdeaudhuij,
Sallis & Vandelanotte, 2002), and miss out on the positive effects that accrue from
involvement in physical activity. This trend can be partly explained by low levels of
enjoyment through sport participation for those individuals who have a low self-esteem
about their athletic abilities (Brustad, 1988). To avoid the drop-out of these physically
less-skilled students, it is important that the university provides physical activity
opportunities in a less competitive environment, where the focus is on participation,
cooperation and socialization.
Intramural competitions, offered in basketball, floor hockey, football, ice hockey,
soccer, ultimate frisbee, volleyball and water polo, can be used as an appropriate tool to
this end. The focus o f these leagues is not primarily on competition or the drive for
excellence, but on recreation. Students can sign up for these leagues as a member of a
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team, or as an individual. All students who sign up individually are put together to make
one or more teams.
The recreational programs, in which there is no competition at all, are perhaps
even better suited to create an enjoyable sporting environment for everyone. The Campus
Recreation Department offers recreational programs in aquatics, fitness, mind and body,
dance, self-defense and kayaking (Athletic and Recreational Services University of
Windsor, 2003b). These classes, which are offered for students at different skill levels,
introduce students to a movement discipline or bring them to a higher skill level under
the guidance of a professional teacher.
Next to these formalized sport programs, for which a fee has to be paid, all
university students can also use the facilities and equipment without any charges in an
informal setting. Workouts in the gym and free swimming sessions are examples of
popular physical activities that have a lower degree of formality.
Physical Activity for International students
At the highest policy level, international students in Canada are protected by the
Canadian Charter of Rights and Freedoms that was incorporated into the Constitution of
Canada in 1982 (Holman, 2001).
Section 15. (1): Every individual is equal before and under the law and has
the right to the equal protection and equal benefit of the law
without discrimination and, in particular, without discrimination
based on race, national or ethnic origin, colour, religion, sex, age
or mental or physical ability. (Canada, 1986.)
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We must be careful with the interpretation of this section and avoid the equation
of equality under the law with equality in life in general. The scope of section 15. (1)
does not exceed the legal domain, and more extensive protection is needed to guarantee
equal opportunities for international students.
In the realm of university sport, Canadian Interuniversity Sport (CIS) has made
significant contributions to fill that gap. In section 90.10 of the policies and procedures of
this administrative body, equal conditions to realize their full rights and potential are
guaranteed to all persons, regardless of their gender, race, ethnicity, language, disability
and other diversities (CIS, 2003). Discrimination, made illegal by section 90.30.3. of the
policies and procedures, is defined as:
The differential adverse treatment of individuals or groups that is not based upon
individual or group performance but upon prohibited grounds such as race,
ethnicity, country or place of origin, citizenship, age, creed, sex, sexual
orientation, marital status, family status, disability or colour. (CIS, 90-18)
In terms of intercollegiate sport, all members of the community of the University
of Windsor have to abide by those rules as a member of Ontario University Athletics
(OUA), which is a regional association of CIS. The Lancer Student-Athlete Code of
Conduct (Athletic and Recreational Services, 2003a) protects students from
discrimination by demanding respectful treatment of others, with temporary or permanent
suspension as sanctions when student-athletes or coaches show sexist, racist or
discriminatory behaviour. In a wider context, we can also see the values of this policy
reflected in the preamble of the Scheduling Policy for Usage of the St. Denis Athletic and
Community Centre, where the mission of the University of Windsor Athletics and
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Recreational Services (Athletic and Recreational Services, 2003b, n.p.) is specified as the
“provision of opportunities to participate in organized competitive/individual and group
recreation for all students” (emphasis added).
Institutional Discrimination in University Sport
One has to question, however, whether the scope of the formerly discussed policy
documents is sufficient to obtain complete equality of opportunities in sport and physical
activity for international students. Section 15. (2) of The Canadian Charter of Rights and
Freedoms reflects the awareness of policy makers that equal opportunities sometimes are
not enough to guarantee equal rights:
Subsection (1) does not preclude any law, program or activity that
has as its object the amelioration of conditions of disadvantaged
individuals or groups including those that are disadvantaged
because of race, national or ethnic origin, colour, religion, sex, age
or mental or physical disability. (Canada, 1986)
This section offers a clear validation of affirmative action, and is until now
predominantly used to justify measures to improve the condition of females in various
spheres in society, often labeled as positive discrimination by its critics. An example of
this in the realm of sport is the policy of CIS to ensure that at least 40 % of the
representatives on the various committees are female (CIS, 2003). Measures like this are
needed to reconstruct the current sport system, which has evolved into a male-centered
institution where the needs of female participants are largely ignored (Kidd, 1990).
Some international students are faced with the problems of an ethnocentric sport
structure, similar to the way females are confronted with the consequences of a sport
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system that was constructed for male individuals. Paraschak and Tirone (2003) have
identified ‘institutionalized racism’ in Canadian ‘whitestream’ sport as an institution that
privileges the traditions, practices, meanings and sport structures of individuals of white,
European heritage. The study of Vertinsky, Batth and Naidu (1996) shows how the
involvement of South Asian girls in sport is discouraged by the context and cultural
properties of particular Western sports. In their culture, wearing shorts or exercising in
mixed company is, for instance, seen as conflicting with the norms of femininity. Often,
the opportunity to participate in sports and recreational activities that are attractive and
familiar to girls from Indian cultures is not available (Vertinsky et al.).
Canadian Interuniversity Sport (2003) addresses this issue in section 90.10.3.12 of
its policies and procedures document, where it directs all members to be sensitive to
cultural diversity when scheduling events, functions and meetings. More concrete
measures that force universities to stimulate the participation of foreign students in
meaningful activities have to be worked out. The policies at this point leave too much
space for passive discrimination, whereby administrators act in ways that disadvantage
international students on the basis of tradition and habits. Feagin and Eckberg (1980)
point out that much institutional discrimination occurs unintentionally, with ‘past in
present’ as the most important variant of this type of discrimination. This means that
people engage in apparently neutral present practices that have negative effects resulting
from prior intentional discriminatory practices. With regard to sport programs, for
instance, it may seem that everybody is treated equally in a system that was originally
constructed to meet the needs of the dominant group. The second type of unintentional
institutional discrimination discussed by the authors is ‘side effect discrimination’, in
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which the discrimination arises from neutral practices in one area that are linked with
discriminatory practices in another. Financial requirements to participate in specific
activities could, for instance, be the same for everyone, but certain minority groups are
systematically disadvantaged through education and job recruitment to get to the same
economic level as the dominant group. Karin (2003) drew attention to this issue in a
December edition of the Lance, the University of Windsor student paper. He stated that
all international students are systematically disadvantaged through higher tuition fees, an
inadequate amount of support and policies that do not allow them to work off-campus,
apply for work studies and qualify for the majority of available bursaries. This is a good
example of ‘side effect discrimination’, as financial factors have an effect on options in
sport.
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Chapter IV
Methodology
Statement of the Problem and Justification
The purpose of this study is to gain deeper insight into the different types of
problems that international students encounter in their pursuit of physical activity at the
University of Windsor. To a certain extent, the barriers that confront them are the same as
those of any student. However, due to some characteristics experienced by all
international students, such as a different cultural background, they will have to
overcome a specific set of constraints to participate in the organized physical activities of
a North American institution. To analyse these factors systematically, I categorized them
at three levels - intrapersonal, interpersonal and structural - that were identified by
Crawford and Godbey (1987) to distinguish different barriers to leisure. This approach is
supported by the research of Stodolska (1998) who stated that to understand the leisure of
ethnic minorities, one has to have insight into the constraints they face. Raymore (2002)
recently argued that the combined approach of facilitators and constraints is a good
method to explain leisure behaviour. I would argue, however, that these concepts constraints and facilitators - are not different but rather serve as one factor that exists on
a continuum. Money, for instance, can be seen as a facilitator to sport when a person is
wealthy, or as a constraint for a person with very limited financial means. In this project,
an attempt has been made to look at both sides of all influential factors to sport, in order
to avoid the possibility that international students would be labeled as victims a priori
through the design of the study.
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Extensive research has been devoted to problems international students face when
adjusting to a new academic environment (CBIE, 1996; Irvine & York, 1995; Kalsner &
Pistole, 2003; Klineberg & Hull, 1979; Liang & Sedlacek, 2003; Sam & Eide, 1991;
Schoorman, 2001; Torres, 2003; Ward et al., 2001; Ward & Kennedy, 1993; Wawrzynski
& Sedlacek, 2003; Westwood & Barker, 1990; Yang & Clum, 1995). The focus of
existing research, however, is mainly oriented towards the problems these students face
for their academic performance. One of the recommendations that arises from this
research is that international students have to feel comfortable in their new environment,
in the academic context as well as outside of it. The different ways that this can be
realized are mostly speculative, and rarely expanded upon. One study by Downs (2002)
on the value of recreational sports on college did find that utilization of recreational
facilities adds to satisfaction and sense of membership of the community for students of
different ethnicities.
This study helps to fill that gap of knowledge in the literature, by focusing on the
sport programs of the University of Windsor as a source for leisure and environmental
comfort for international students. In the previous section about leisure, I have pointed
out why this is important; leisure offers us the opportunity to experience living a moment
of positive self-expression. The data obtained in this study can be used to assist the
administrators and practitioners of International Services and Athletic and Recreational
Services of the University of Windsor to accommodate the needs of its international
student population more effectively.

R eproduced with perm ission of the copyright owner. Further reproduction prohibited without permission.

INTERNATIONAL STUDENTS AND SPORT 21

Operational Definitions
The following key terms are defined for use within the context of this study.
International student: Any student at the University of Windsor who does not have
Canadian citizenship, including exchange students and visiting students, but excluding
students from the United States.
Ethnicity: Membership in a cultural group on the basis of country of origin, language,
religion or other cultural traditions. It implies a specific set of values, beliefs and norms
(Hutchison, 1988).
Leisure: The experience of living a moment of positive self-expression (Pavelka, 2000).
This is a highly personal and dynamic construct that cannot be limited to a set of
activities or a certain context. There exist three barriers or constraints (Crawford &
Godbey, 1987) that hinder the experience of leisure, that are not absolute obstacles but
require specific action to be overcome:
Intrapersonal factor: All elements that are part of the mindset of an individual
that have an impact on sport behaviour such as ideas, attitudes, interests and
preferences.
Interpersonal factor: All aspects of human relations that impact sporting
behaviour in a facilitating way or in a constraining way.
Structural factor: A component that intervenes between preferences
(intentional behaviours) and the accomplishment of the intended actions.
Physical Activity: Participation in programs that are organized by the Athletic and
Recreational Service Department of the University of Windsor, including intramural
sports and recreational and instructional programs.
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Assumptions
As in every study, my research starts from a set of assumptions that will not be
tested. These underlie the way the study is structured and are based upon a combination
of the relevant literature and my own beliefs, shaped through my experience as an
international student.
The first assumption that underlies my research is the existence of three categories
of leisure constraints (i.e., intrapersonal, interpersonal and structural) that together
encompass all existing constraints. I assume that those barriers (I will use the terms
barrier and constraint interchangeably) are not absolute, in the sense that they can be
overcome (Jackson, 1997, 2000). Moreover, the assumption that the constraint model is
valid also encompasses a belief that the constraints reported by people are actual
constraints and do affect the experience of leisure. If this is not correct, I will not be able
to make any useful recommendations that could improve the services of the University of
Windsor for international students. In addition, I believe everybody has the ability and
desire to experience leisure as an essential component of a satisfying life.
Based upon the literature and my own experiences, I believe that there is a
significant difference between Canadian students and international students that results in
different needs with regard to leisure (Jackson, 2000; Philipp, 2000; Stodolska, 1998).
The needs of international students for leisure will deviate more when they come from a
home country with a very different culture. In other words, the difference between
Canadian and international students stems to a great extent from, but is not limited to, the
ethnic origin of international students.
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In terms of my methodology, I assume that my research tool is appropriate and
reliable. I believe that the sample for this study provides some useful information about
the international student population at the University of Windsor. An interview guide
(Appendix A) was used to ensure that all factors included in the study were
systematically covered with the interviewees. The elements included in the interview
guide were based on literature about adaptation problems for international students and
on literature about general leisure constraints and specific leisure constraints for
minorities. The interview guide was revised by the members on my thesis committee, and
then tested in a pilot study with three international students, resulting in some minor
adjustments. This copy o f the guide was forwarded for ethics approval, together with the
interview letter (Appendices B and C).
Several authors supported my belief that a qualitative methodology provided the
best approach to reach the goal of this exploratory study: understanding the meaning and
significance of participation in physical activities, rather than creating an exact image of
the participation patterns. Carr and Williams (1993) contend that these kinds of qualities
are unlikely to be identified using large-scale population surveys that compare
participation patterns in leisure across different groups. This is supported by Washbume
(1978, p. 186), who states that “ ...the ethnicity perspective should be examined by more
qualitative approaches, emphasizing sensitivity to the life circumstances of individuals
and the social organization within minority communities.”
Kelly and Godbey (1992) made similar comments:
The point is that ethnicity does not always indicate deprivation, minority
status, or segregation. Rather, there are a variety of ethnic subcultures with
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distinctive leisure styles. The distinctions, however, are not found in
studies that merely calculate frequency of participation in travel, walking,
and attending concerts, (p. 160)
Jackson (2000), writing about about leisure constraints generally, has
recommended incorporating more qualitative methodologies to gain deeper insight in the
underlying mechanisms. Henderson and Bialeschki (1993) concur, stating that qualitative
research helps to interpret social phenomena and situations.
Sample Selection
The main sources of data are 12 semi-structured interviews with international
students from the University of Windsor, who represent a variety of cultural backgrounds
and a diverse range of sport participation styles. Students from the United States were not
included in the study, based on the assumption that the North American sport culture is
relatively homogeneous. The sample included three groups of four students based upon
their involvement in sport: no involvement in University Physical Activity Programs
during Winter Semester of 2004 (group 1), involvement in recreational classes during
Winter 2004 (group 2), and involvement in intramural leagues during Winter 2004 (group
3). Each group included an equal number of male and female subjects. A pilot study was
completed with three international students, to evaluate the interview guide and to gain
some experience in interviewing.
Subjects from group 1 were selected through meetings of the Volunteer
International Students’ Alliance (VISA). Though the subjects in group 1 were not
involved in recreational or intramural sport programs, they had an interest in sport as a
form of leisure. The subjects from groups 2 and 3 were recruited before or after the
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recreational classes and intramural games in which they were involved. Instructors or
coordinators were approached and asked for permission to address sport participants as a
group to ask for cooperation of international students. The way the sample was set up
allowed for comparison between the characteristics of sport participants and non
participants. The sample also allowed comparing sport perspectives of male and female
international students.
When international students were found who were willing to cooperate through
the channels mentioned above, a time was set at their convenience to complete the
interview. They received the interview guide in advance to give them a chance to think
about the ways different intrapersonal, interpersonal and structural factors impact on their
behaviour. Just before the actual interview, subjects were asked to sign a consent form
and were asked for permission to tape record the interview. Once all components of the
interview guide were covered, students had the opportunity to outline extra components
they experienced as restricting or facilitating in their leisure. As well, subjects were given
the chance to make extra comments, as they judged necessary throughout the interview.
The nature o f qualitative research, in which large amounts of data are collected
for every subject, does not require large samples (Thomas & Nelson, 2001). For privacy
reasons, the administrative bodies of the university do not provide a list with the names of
all international students, which made random selection an impossible task.
Limitations and Delimitations
The scope of this exploratory study is delimited to the international student
population of the University of Windsor, which consists of around 1500 students from
more than 70 countries (International Student Centre [ISC], 2004). The sample size
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results in a limited generalizability, which means that one has to be cautious in drawing
conclusions from the sample for the whole population (Thomas & Nelson, 2001). The
diversity in the international student population makes it impossible to talk about the
international student. In spite of this, the nature of problems that international students
encounter will be similar, even when the activity is not the same. However, the design of
this study allows for an examination of the differences and similarities amongst them in
their perceptions with respect to physical activity, instead of trying to create an exact
image of the entire population.
The second element that delimits the study is the scope of leisure that is
examined. The proposed definition of leisure is very wide, and consequently
encompasses an almost unlimited number of activities. Some people might experience
leisure at home, when they’re reading, painting, spending time with their children or
working in the garden. Others will experience leisure outside of their homes, while
walking in the park, playing on a sports team or even working. The definition of leisure is
not provided to delimit the study, but is included to illustrate how sport can serve as
leisure. The focus of this study is on leisure delimited to participation in physical
activities organized by the Athletic and Recreational Services of the University of
Windsor. Henderson and Bialeschki (1993) noted that constraints are experienced
differently by people in various situations for particular activities. In other words, the
specific mode of leisure examined influences how constraints are viewed.
Sub-problems and Data Collection
To answer the research question in a systematic way, it is divided into three sub
problems that are analysed separately. The sub-problems logically arise from the
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conceptual framework that is used to sketch out the problem. Every sub-problem covers
one of the leisure constraints defined earlier. In this section, major elements of each sub
problem are outlined.
Which are Relevant Intrapersonal Factors?
To answer this question, the way students link sport to culture was studied. First,
the ethnic background of the students was documented. No good research about the
constraints to physical activity faced by international students could be done without
knowledge of this information, as it is necessary to build upon or challenge the existing
body of knowledge, which largely uses ethnicity theory as its theoretical framework (Carr
& Williams, 1993; Juniu, 2000; Philipp, 2000; Stodolska, 1998; Stodolska &
Jackson,1998; Washbume, 1978). Several studies have found evidence of differences in
leisure behaviour as a result of the different values, beliefs and norms that stem from a
specific ethnic background (Carr & Williams; Juniu, Paraschak & Tirone; 2003; Philipp,
1998; Stodolska; Stololska & Jackson; Washbume). People from different ethnic
backgrounds have been shown to participate in activities specifically as a result of their
particular beliefs about appropriateness of behaviour (Irvine & York, 1995; Kalsner &
Pistole, 2003; Westwood & Barker, 1990). For this reason, the students were asked to
check off specific activities on a list of the different programs of the Athletic and
Recreational Department that they would consider ‘appropriate’ leisure activities. As a
follow-up, the motives for their choices (to get at the meaning of leisure from their
perspective) and potential alternatives were discussed. Follow-up questions included
probing the importance of the expression of their ethnic identity, as some research has
pointed out the importance of this expression for minority groups (Floyd, 1998; Juniu;
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Kelly & Godbey, 1992; Paraschak & Tirone; Ragheb, 1996; Stodolska; Washbume,
1978). Based on the literature and my personal experience, my expectation in this study
was to find that the number and seriousness of problems increase as students come from
home countries that have fewer cultural traits in common with North America (e.g.,
degree of westernization, liberalism and capitalism).
The students were also asked about their length of stay at the University of
Windsor, as studies (Juniu, 2000; Stodolska; 1998) have shown that individuals from
foreign countries have different leisure problems at different stages of their stay in a new
country. Usually, the importance of perceived barriers to leisure decreases with increased
length of stay in a new cultural environment, which is linked to increased language
proficiency and a wider social network (Juniu; Stodolska). However, Shaull and Graman
(1998) found some evidence of selective acculturation, defined as “the retention by an
ethnic group of some core cultural traits while adopting other traits fairly quickly” (p.48).
They believed leisure presents a major domain for this process, as leisure facilitates the
expression of traditional cultural values. This challenges the idea o f other authors that
over time, the leisure behaviours of the dominant group and minority groups converge
(Floyd, Shinew, McGuire & Noe, 1994). In spite of these contradictory viewpoints, I
hypothesized that the perceived importance of leisure constraints decreases as the length
of stay in Windsor increases, regardless of the potential for a changed meaning of leisure.
The final component of intrapersonal constraints questioned was the motivation
for their sojourn in Canada. This is relevant as it can be assumed, based on the literature
(Juniu, 2000; Klineberg & Hull, 1979; Stodolska, 1998), that students whose primary
motivation for their sojourn is academic will get more satisfaction out of their academic
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achievements than anything else, as opposed to students who, for instance, followed their
parents to Canada, and were consequently ‘forced’ to complete their studies at the
University o f Windsor. Similarly, Stodolska (1998) found in a sample of Polish
immigrants, who came to Canada in search of better life conditions, that nothing was as
fulfilling for these people as wealth accumulation. In line with these findings, I
hypothesized that students who are in Windsor for academic goals as a primary
motivation will report lack of time more often as a constraint than those who are not.
Which are Relevant Interpersonal Factors?
This sub-problem is oriented towards perceptions of social support that
international students have, including components such as leisure partners. Some overlap
with the first sub-problem was expected, as the choice of companion in leisure can
depend on the time spent in Canada or North America and in that way reflects their
degree of integration. This could potentially affect international students’ beliefs about
the appropriateness of partners for leisure time. Researchers have found that the extent of
the social network impacts on individuals’ knowledge about available opportunities to
leisure (Stodolska, 1998; Stodolska & Jackson, 1998). Based on the literature, I
hypothesized that international students whose leisure partners are primarily Canadian
will face fewer constraints in leisure.
The section on interpersonal constraints also explored experiences of direct
discrimination or racism, and situations that produced problems as a result of different
beliefs between persons. As highlighted by Philipp (2000), it is important not to overlook
this as a component o f leisure constraints, as ethnicity theory tends to remove racism
from the discussion, neglecting its profound impact. Stodolska and Jackson (1998)
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argued that racism or discrimination do not necessarily block leisure, but can compromise
the potential benefits. They also found that the effects of perceived discrimination can be
as serious as the actual presence of discrimination, as it drives people into ethnic
enclosures, limiting their leisure options and potentially contributing to anti-ethnic
feelings (Stodolska & Jackson, 1998). Based on the literature, I expected to find evidence
of discrimination, especially as perceived by those students who primarily have leisure
partners who are not Canadian. Interviewees were also asked about positive experiences
where they felt their difference was a facilitator for leisure.
The relevance of this issue of social support to the international student
population has also been recognized by Jeffrey Laporte, president of the Ontario
Undergraduate Students Alliance (OUSA), when he included ‘being alone’ and ‘not
knowing anyone’ as some of the most serious difficulties that international students face
(Karin, 2003). The importance of this matter has been suggested by Samdahl and
Jekubovich (1997), who argued that healthy leisure cannot be separated from healthy
social relations. In the context of sport, several research studies confirm that social
support facilitates involvement in physical activity (Alexandris, Tsorbatzoudis, &
Grouios, 2002; Grey, 1999; Smith, 1999).
Which are Relevant Structural Factors?
While discrimination is a component of interpersonal constraints, institutional
discrimination is a component of structural constraints that was explored with the
students. The relevance of this component is supported by the research of Feagin and
Eckberg (1980), Paraschak and Tirone (2003) and Tirone (1999-2000). The central
element in these authors’ argument is that the current sport system was not constructed to
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address the needs of minority groups, which systematically puts these people in a
disadvantaged position (Feagin & Eckberg; Paraschak & Tirone; Tirone). In this way,
institutional discrimination is directly linked to the availability of desired leisure
opportunities. The literature about leisure constraints in general (Jackson, 2000; Kelly &
Godbey, 1992; Pavelka; 2000) identified ‘availability’ as one of the most important
limiting factors. Susana Juniu (2000) found in a South American sample that it presents
an even more problematic constraint for foreign people. In regard to institutional
discrimination, I hypothesized that most of the students were confronted with situations
where they were disadvantaged through the way the system was constructed. One must,
however, be cautious to interpret the unavailability of certain sport options as institutional
discrimination, as many factors have an impact on the range of options available in sport
opportunities of the University.
Structural constraints are not limited to institutional discrimination, as almost any
factor that intervenes between the desire to participate in an activity and the actual
participation can be labeled as a structural constraint. Together with the ethnicity
hypothesis, the marginality theory is most used to explain the differences in leisure
participation between the dominant group and minority groups in a society (Carr &
Williams, 1993; Floyd, 1998; Hutchison, 1988; Juniu, 2000; Washbume, 1978). For this
reason, the students were asked to what extent the cost of sport presents a constraint in
their pursuit of leisure through the sport programs of the University of Windsor. In his
demand for an international student policy, Karin (2003) highlighted the ways that
international students at the University of Windsor are disadvantaged (i.e., higher tuition
fees, and exclusion from work studies, most bursaries and work off-campus), which
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suggests that financial resources will be a significant constraint for international students
in their pursuit of leisure.
Language is another structural constraint, which is a factor often cited in the
literature as an adjustment problem for international students (Liang & Sedlacek, 2003;
1979 ;Schoorman, 2001; Storti, 1989; Torres, 2003; Ward et al., 2001; Ward & Kennedy,
1993; Westwood & Barker, 1990; Zheng & Berry, 1991). Academic opinions on the
relevance of language in leisure are divided. Stodolska (1998) argued it creates a more
serious problem in work and school than in leisure. Other authors have suggested,
however, that language is one of the key factors that should be addressed by practitioners
(Carr & Williams, 1993; Juniu, 2000). It is important to explore the impact of this factor
in the study, as it clearly influences ease of contact with people outside of the ethnic
group, and might facilitate discrimination and lack of knowledge about leisure
opportunities. I hypothesized that the data from this study would provide additional
support for the dominant findings in the literature; in other words, they would confirm a
positive relationship between low language proficiency and perceived leisure constraints.
In addition, many links between language problems and other structural, interpersonal
and intrapersonal constraints were anticipated.
Time and commitments were discussed with the subjects, to explore the extent
that they constrained sport behaviour. While the literature on leisure constraints
elaborately explores the impact of this factor (Jackson, 2000; Kelly & Godbey, 1992;
Pavelka, 2000), Klineberg and Hull (1979) explained why the lack of time for
international students is even more problematic than for the population in general. They
contended that the adjustment problems at a foreign university take away so much time
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from international students that there is barely any time left for socializing and leisure
(Klineberg & Hull, 1979). The perceived or actual lack of time is also linked to the
pressure international students experience to perform academically (Liang & Sedlacek,
2003, Sam & Eide, 1991, Ward et al., 2001), compounded by the higher financial
demands that they face compared to Canadian students. Due to this intrapersonal reason,
spending time on ‘fun activities’ might not be seen as appropriate by international
students, and thus undermine their enjoyment of leisure. In this study, I hypothesized that
all students will identify time as a constraint for leisure for various reasons. As pointed
out earlier, a relationship was expected between motivation for sojourn to Canada and a
belief about the appropriateness of time allocation. Good follow-up on this component in
the interview was essential to avoid incorrect interpretations; mentioning a lack of time as
a constraint is definitely not proof of actual constraint in leisure and sometimes hides
other underlying barriers (Kay & Jackson, 1991; Shaw, Bonen & McCabe, 1991).
In an informal conversation with the coordinator of Volunteer International
Students’ Alliance, Joanna Chan brought up the lack of skill that many international
students have in typical Canadian activities such as iceskating (Chan, 2003). The
existence of skill as a leisure constraint is supported by the literature (Jackson, 2000;
Nadirova & Jackson, 2000). In a study about dropouts in sport, Brustad (1988) found lack
of skill as one of the main reasons undermining the enjoyment of the activity. The
expectancy-value theory explains how “individuals’ choice, persistence, and performance
can be explained by their beliefs about how well they will do on the activity and the
extent to which they value the activity” (Wigfield & Eccles, 2000, p.68). Although this
was originally developed as a model to explain academic motivation, Raymore (2002)
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contended that it can be applied to any type of behaviour. Based on all these findings, I
hypothesized that ‘lack of skill’ would be identified as a sport constraint for many
international students.
Data Analysis
Qualitative research typically results in a large amount of diverse but connected
data. As a researcher, it is important to be very familiar with those data and understand
every aspect of them. In this type of research, subjective involvement in the process is not
seen as a danger for validity, and the researcher does not try to deny a connection with
the material (Kirby & McKenna, 1989). For me as an international student, this kind of
relationship with the topic opens doors to deeper understanding, as I may be able to
identify with the experiences of the participants in the study. My autobiography
(Appendix D) explains how I - as a researcher - might be connected to my question. This
insight enables the reader to interpret my analysis of the data in this light.
Some researchers see involvement in the process and systematic analysis as
contradictory features. I made an attempt to show that subjective involvement in a study
does not have to be a constraining factor. By breaking down the information
systematically, into small components or bibbits that still make sense by themselves, the
data set becomes manageable for thorough analysis (Kirby & McKenna, 1989). Before
bibbits were structured in different files in a way that makes sense, they were transcribed
and coded in a way that enabled the researcher to track down the origin of every piece of
information and at the same time ensure anonymity of all participating subjects in the
study. Real names were replaced by pseudonyms in the transcriptions of the documents
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and the numbering of every answer allowed the researcher to track back to the exact
origin of coded text units.
The NUD*IST software program was used as a tool in this process of data
structuration, as it allows the researcher to manage qualitative data in an efficient way
(QSR International, 2002). Three separate trees were constructed for each category of
factors that impact sport behaviour, providing a total of 53 nodes that were coded
(Appendix E). These trees of nodes emerged from a combination of the literature review
and the actual interviews transcripts. All 12 interviews were screened twice for text units
or bibbits that carried meaning that allowed coding for a specific node. In this way, all
text units with the same meaning were put in a specific category or folder. In this way,
for instance, all comments the students made about sport being a priority in their life were
brought together in one folder. When text units had more than one idea in it, they were
put into several different categories. The value of this strategy of organizing data is
twofold. First, this method forces the researcher to evaluate every piece of information
for different meanings. When all coding is completed, it gives the researcher an idea
about the ‘weight’ of every factor, indicated by the amount of subjects that report a
specific sport constraint or facilitator, and by the total number o f text units that carried
the same meaning. To be consistent in coding, paragraphs were selected as the text unit
size.
When this part of the analysis was completed, the focus was directed towards
exposing patterns and arrangements behind the data. As a starting point, the entire data
set was considered, to see which factors were considered important by the sample as a
whole, In the next stage, those factors were compared for different subgroups within the
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sample. The composition of the sample allowed for comparisons between subjects by
gender, sport involvement, length of stay and motivation to be in Canada. As a final step
in the analysis, the data were screened for relationships between different ideas or
folders. This was done by comparing whether subjects who identified one factor as
constraining also reported other specific factors as constraining. Finding relationships
could point to larger constructs and the identification of systematic patterns behind the
studied subject matter.
To enhance validity, the analysis was discussed with experts in the field of
international students (International Student Advisor) and campus sport (Campus
Recreation Manager and Assistant Campus Recreation Manager). This strategy was used
for two reasons. The International Student Advisor was consulted as a check to see if
personal biases might have inappropriately shaped the results in one way or another.
Recreation administrators were consulted to identify distinctions between sport factors in
the study that are shared by all university students versus factors that are directly linked
to international students.
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Chapter V
Results
The core of this study consists of the interviews that were conducted with 12
international students. The information they shared in these semi-structured interviews
helped me develop a better understanding of the impact that intrapersonal, interpersonal
and structural factors have on their current involvement in sport and physical activity
programs offered by Athletics and Recreational Services of the University of Windsor.
The interview time ranged from 45 to 85 minutes.
In order to let those interviewed speak for themselves, I will use the words of the
subjects to represent their opinions and to sketch out an image of the factors they
considered most relevant to their sport behaviour. This way of ‘painting the picture’ helps
readers come to know the interviewed students to a greater degree than if I merely
summarized their thoughts. Rather than relying on the researcher’s interpretation of the
subjects’ words, this option offers readers the chance to make their own judgment about
statements made by the different interviewees.
The deeper meaning of the information shared by the subjects in the study arises
from the context. The links between the words of every international student and their
cultural background and personal history are what constitutes the real value of this study.
To help readers see these complex relationships between the factors identified with
NUD*IST and their potential underlying meaning, I provide brief profiles of all 12
subjects in my study. The names used to report the findings for every subject are
pseudonyms, chosen by the students themselves, to maintain anonymity. The profiles in
this list are grouped by sport involvement. The first 4 subjects in the list were involved in
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neither recreational classes nor in intramural leagues in the Winter semester of 2004,
although they do have an interest in sports and physical activity. The 4 next listed
students participated in one or more recreational classes and the last 4 students were
involved in at least one of the intramural leagues.
1. Cinderella is a 19 year old female student from India, currently involved in
recreational badminton in Windsor. She comes from an athletic family. Her father was a
former Olympic contestant in hurdles, her mother was the captain of her cricket team and
her brothers are involved in various sports disciplines. Back home, Cinderella used to
play badminton, basketball, soccer and cricket. She has been in Windsor for two years
and says she is fully bilingual, with no difference between her language skills in English
and Hindi. She came to Canada for the education and hopes to get some work experience
before she returns to India.
Cinderella: Um...see, sport is not just something you do for one day, it’s part of a
lifestyle. I think I never incorporated it into my lifestyle when I came over here.
Because the first couple of months it was getting.. ,um, put on a different lifestyle
altogether, you know; getting into the groove, into the community, altogether. So
it never really became part of it.
2. Rankin is a male student from India, 19 years old as well. He has been
in Windsor for one year and has been involved in golf, tae kwon do, free
swimming and ultimate frisbee in Windsor. At home, he participated in golf,
squash, soccer and field hockey. English is his first language. Rankin believes his
education in Canada will help him improve his life quality.
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Rankin: I don’t think sport is a very social event here. Like, I wouldn’t know too
many friends that I would go play sports with. And at home, in fact, it is like that.
It’s like “ok, let’s go play a game of sports, let’s go play soccer”. Here it’s more
like “let’s go eat lunch, let’s go to a bar”.
3. Dalli is 21 and a female student originally from Nepal. She has been in
Windsor for almost two years and is bilingual; her English is the same level as her
Nepali, the official language back home. In Nepal, Dalli has a rich history in sport
playing competitive basketball and participating in swimming, tae kwon do,
skating, soccer, table tennis, badminton and yoga. In Windsor she frequently
works out in the gym and plays table tennis and badminton. Apart from her
family, she sees no reason to go back to Nepal, which Dalli labels as a developing
country.
Dalli: Like at home I was competing. I would have finals for my exam and finals
for my basketball. Both were equally important. Here, I don’t have time to look at
sports that way. Now if s just leisure for me. In Nepal it was more of a challenge,
where friends would challenge each other. Here it’s like “whatever man!” I need
to work for my study. I’m getting old! [laughs]
4. Michael is an 18 year old male student whose nationality is
Bangladeshi. However, he lived most of his life in Saudi Arabia, where his father
works as a medical doctor. Of the three languages he speaks, English he finds is
most comfortable. Since he arrived in Windsor in the Fall of 2003, he has been
involved in soccer and table tennis, sports he used to play in Saudi. He also has a
sport history in cricket and badminton. Michael is planning to work in Canada for
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a couple years, but says he will eventually settle in the Middle East, as he finds
life in North America too busy.
Michael: I’ve always been in a mixed culture [international school in Saudi
Arabia]. Most of my friends are from India, Pakistan, some Arab countries. From
childhood, I’ve been in an environment where I had to adapt, adapt to different
people. It was like not always my way so I had to ... really keep my mind a bit
open. I guess it gave me a bit of adaptability, that’s why I didn’t have a problem
coming here and adjusting. I think it’s different for people who always lived in
Bangladesh. It’s harder for them because they are not used to being confronted
with a place where people are from all over [the world]. So I’m pretty happy
about that, I feel lucky, [laughs]
5.

Rapheal is 23 years old and a male student originally from China. He

has been in Windsor for one semester and mentions occasional problems with the
English language. Currently he is involved in dancing through the classes of
Campus Recreation and comes occasionally to St. Denis for free swimming and
badminton. His background in sport was mainly focused on badminton,
swimming and soccer. Rapheal came over to Canada to get a degree that should
help him to get a job in China.
Rapheal: I once went to play football [soccer], with a group of people that were not
Chinese, and they... they... would not play with you! They allow you to be in the game,
but during the game they do not pass the ball to you. And I understand that; in China if a
Canadian would play with a whole group of Chinese people, it would be the same. People

R eproduced with perm ission of the copyright owner. Further reproduction prohibited without permission.

INTERNATIONAL STUDENTS AND SPORT 41

just play with the people they know. So here, in this game, I was just running along, but
not getting the ball. It’s no fun like that.
6. Juju, 21 years of age, is a female Malaysian student who has been in Windsor
for more than two years. English is her first language. She has a love for water sports and
dancing, which is reflected through her sporting behaviour in Windsor; Juju has been in
aquatics and dance classes offered at St. Denis, and goes occasionally for the free
swimming sessions. Back in Malaysia, she was also involved in tennis. Juju came to
Canada for the education, and chose Windsor as a result of the recruiting efforts of
University o f Windsor delegates in Malaysia.
Juju: Mmm, I think I would probably say that sport culture here is more structured. Like
you have more fields and stuff like that. But over there [in Malaysia] we are very...
everything is on the street; street soccer, street hockey... You know, it’s five o’clock in
the evening, nothing to do, and everyone goes to a field and plays soccer and stuff,
nothing structured. But here, I guess because of the weather as well, you can’t really play
at five o’clock in the evening in the middle of January.
7. The oldest subject in my sample, Mr. B, is 28 years old and a male graduate
student from Iran. He has almost completed his first two semesters at the University of
Windsor and has an active lifestyle, with involvement in international ballroom dancing
(recreational class at St. Denis), running, work outs in the gym, free swimming, skiing
and volleyball. In addition to these sport disciplines, Mr. B used to play soccer in Iran
and he was a fervent mountain climber. Persian is his first language and he reports
occasional problems with English. Mr. B describes himself as a person who likes to taste
new cultures; he decided to leave Iran because of poor material conditions.
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Mr. B: But you choose your friends, right, the people you hang out with. So I usually
choose people that do sports. Everywhere you go you can find your type. So whether you
are supported or not does not depend on the place, but on yourself. My friends should be
my type. When I choose someone to be my friend, he should love sport.
8. Dr. Pepper is a female student from Malaysia, who has been in Windsor since
January 2003. She says she is 20+ years of age and English is her first language. This
Malaysian student has the ambition of becoming a professional ballet dancer. She
participates in dance classes and pilates mat classes offered by Campus Recreation. She is
also involved in ballet, modern dance, free swimming and works out frequently in the
gym. Back in Malaysia, Dr. Pepper also played basketball, badminton and table tennis. In
the same way as Juju, she was convinced to come to Windsor by University of Windsor
delegates in her home country.
Dr. Pepper: You don’t see Asians excel in tennis, like power sports, or like rugby or ice
hockey. We’re most into sports in which you have to be like real quick, agile, like
badminton. Just based on our build, we go for different sports. Ping pong. That has an
impact on the sports that I’m into now.
9. Emma is 23 years old and a female student from Sweden, who is in Windsor on
an exchange program for one semester. She felt the exchange program gave her a unique
chance to experience the North American culture and schooling system. Swedish is
Emma’s first language and she indicates that English occasionally presents a problem in
writing. She used to be a high-level handball player in Sweden until she had to quit as a
result of a knee injury. To stay in shape, Emma ran and biked a lot after that. In Windsor,
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she plays in the intramural volleyball league and goes to the gym for workouts almost
daily.
Emma: I dunno, when I go to the gym, there’s a lot of people, Canadians and
international students. From the people I live with, it seems like Canadians are quite
inactive; quite some do nothing at all. Back home that’s hard to imagine; everyone is
involved in something, soccer or whatever. But here it seems more important for the
international ones. But I can only judge from the people I live with.
10. Amo is a student from India, 20 years old, who has been in Canada since the
fall of 2002. After living in India until he was three, he moved to Sri Lanka for three
years. Amo also resided in England and South Africa for several years, before coming
over to Canada to study in Windsor. He said he always wanted to see Canada and liked it
so much that he didn’t transfer away as he was planning at first. English is his first
language. In Windsor he plays soccer daily in the summer and was also in the intramural
soccer league. Before his ‘Canadian period’, Amo’s sporting behaviour was mainly
oriented towards soccer, cricket, cross country and rugby.
Amo: I always loved sport. Some sports I got to play, because it was there. Others were
not available but that doesn’t mean I was not interested in them. In India, I was not active
at all. In South Africa, I was very active. Here less than in South Africa, mainly because
of the winter, the snow. I can’t do the outdoor sports I’m more attuned to. Like mgby,
that I started to play in South Africa.
11. Australian female student Keane (who chose her dog’s name to be her
pseudonym, that was named after Manchester United’s Irish soccer player Roy Keane) is
22 years old. She is an exchange student who has almost completed her second and final
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semester at the University of Windsor. Keane loves exploring new cultures. Her father is
British and she is planning to go to teacher’s college in Manchester after the completion
of her degree. Back home in Australia, she was a fervent horse back rider and also active
in swimming, soccer and netball. Her sporting involvement in Windsor includes
intramural water polo, recreational classes in aquatics, fitness and tae kwon do, and free
swimming and frequent work outs in the gym.
Keane: I dunno, I guess because of the weather over there [in Australia] we spend like
much more time outside. We’re having the barbeque and you’re always kicking around a
soccer ball or a footie ball or whatever. In Australia it’s like really a social thing,
recreational. I think it’s more directed to everyone, whereas here you have to get on the
varsity team to get into university and things like that. For us it’s more - we don’t have
that - it’s more like everyone can play something. If you’re good that’s great, but we
don’t have the varsity teams, it’s not that big of a deal.
12.

Love is a male Swedish student, 22 years old, who has been in Windsor as an

exchange student for almost two full semesters. He reported having occasional problems
writing in English. Since early childhood, he played badminton, including time on the
national team. In Sweden he also was active through running, skiing, swimming,
volleyball and working out in the gym. Since coming to Windsor, he has played
badminton a couple times, was in the intramural volleyball league, went for free
swimming and has been working out in the gym very frequently. Love came over to
Canada to learn about different cultural perspectives and about the North American
perspectives on his field.
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Love: Here you have like people like ... people are involved in sports or they are not
involved in sports. But in Sweden you have more a health minded country I think. People
go to the gym or running three or four times a week. Here you have more extremes;
people that do nothing and people that are involved really a lot. Like the ones that are on
a university team are training every day. And you have like those people with too much
weight on their body, doing nothing. In Sweden something like that would not happen.
People do not only do it because it’s fun, but also for health reasons. Like here a lot of
them don’t do anything but eating chips in front of their TV. That does not only have to
do with sports, but also with the view on your body and how you accept you look like. I
think it’s a European thing that they value a healthy body more.
Table 1 provides a summary of the subjects in the sample and their most
important demographic data.

Arno
Cinderella
Dalli
Dr. Pepper
Emma
Juju
Keane
Love
Michael
Mr. B
Rankin
Rapheal

Country of origin
India
India
Nepal
Malaysia
Sweden
Malaysia
Australia
Sweden
Bangladesh
Iran
India
China

Gender
male
female
female
female
female
female
female
male
male
male
male
male

Sport involvement
intramural league
no involvement
no involvement
recreational class
intramural league
recreational class
intramural league
intramural league
no involvement
recreational class
no involvement
recreational class

Table 1. Summary of subjects’ information
Intrapersonal Factors
Intrapersonal factors are those elements that are part of the mindset of an
individual. They comprise a unique set of ideas, attitudes, interests and preferences for
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every person. This dynamic set of intrapersonal factors has an impact on the behaviour of
individuals as they make a distinction between a meaningful and meaningless life.
Intrapersonal factors for this study include attitudes towards sport and preferences in
sport.
Distinctive Ethnic Identity
In order to get a clearer picture of their cultural background and to create a
relaxed atmosphere, every subject was given the chance to talk about their country of
origin. It also gave me an idea about the ways all subjects were shaped by the society in
which they grew up. It was interesting to find out whether the subjects considered their
cultural and ethnic background to be an important component of their personal identity.
This is relevant to my research since sport can offer an opportunity to express a person’s
identity. If cultural background is considered as an essential part of identity, international
students might have a need to express this aspect of who they are. In other words, the
ethnic identity of the subjects could have serious implications on their demand for sport.
All 12 subjects indicated that their home country has a culture that is different
from the culture in North America. At 47 different moments in the interview the subjects
referred to a distinctive ethnic identity that made the students different from Canadians.
From the total sample, 7 subjects specifically stated they were proud of their country of
origin.
ARNO: I'm not that comfortable in India. But um, I'm not sure. I lived three years in Sri
Lanka, four in England, and three in South Africa and now two in Canada, so I've been
out of India most of my life. I could see myself settle in South Africa, I really like that
place. Everything is so laid back there. Quite different from England or Canada.
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CINDERELLA: The lifestyle back home is very different. Here it's all independent, back
home it's all dependent on family. It's good that you're independent here, but over there
you have the love and affection from the family.
JUJU: I would go back to Malaysia or somewhere with a warmer climate. Not necessarily
Malaysia itself, but maybe somewhere around, close, Singapore, Australia; somewhere in
the region of the country. It's home you know, the weather is so much nicer, and the
culture... They're much more open. We are more... I feel we are more ... less segregated.
Here I find that the Indians stick with the Indians, the Chinese stick with the Chinese,
other races stick to their group. But over there, everyone is one huge jumble, everyone
hangs around with everyone, everyone interacts with everyone and everyone is aware of
the other cultures.
MICHAEL: I usually tell people that I'm from Bangladesh. That clarifies some things for
them usually. I was bom and brought up in Saudi Arabia, but I'm a native of Bangladesh.
We have certain ideas that are different from the ones Canadians hold, right? So it
explains some factors. I think it's important that everyone mentions what their home
country is.
RAPHEAL: Just that... many of us [Chinese students] have similar ideas about ...some
things. Maybe you can take my ideas as representative or talk to other Chinese
people as well.
LOVE: Not that I'm not proud to be from Sweden, it's nice if they know. Like all people
like us. We stay out of war, humanity. I think we're considered good guys in a way. And
like equity between the genders and religious freedom and stuff like that. A lot of people
get accepted in Sweden.
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MR. B: I like to say that I'm from, I love to say that I'm from Iran. Because we have a lot
of... a strong culture, a lot of background. The Persians were inventors of many things.
I'm proud to be a member of that people.
Only 1 out of 12 subjects explicitly stated that her culture was not an important
component of her identity.
DALLI: Um, well I can preserve my culture living here too, you know what I mean? It
wouldn't be a priority; I'm not a very religious or cultural person. I can adjust anywhere,
anyhow. My priority would be “would I be happy working at a place?" I would be happy
to work here ‘cause I have my freedom to work here. When I go there, part of my
freedom goes away.
Culture Specific Beliefs about Sport
The culture of the home country does not only give individuals a sense of
belonging to a certain group with whom they can identify. A culture also creates certain
beliefs about ‘how things are supposed to be’. Culture prescribes the place and role that
sport and physical activity are supposed to hold in life.
All subjects pointed out that the sport culture in their home country was different
from the North American sport culture. Differences in sport culture included many
aspects such as emphasis on sport, role of sport, period in life to be involved, and popular
sport disciplines. Four subjects explained that in Canada sport is taken more seriously,
whereas in their home country it is seen as less important. Six subjects pointed out how
sport is more socially and recreationally oriented in their home culture. Rankin and Amo
indicated that in India, sport is exclusively seen as an activity for young people. Love
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stressed how sport was part of a health oriented culture in Sweden. Rapheal explained
how sport is seen as a means to add prestige to the nation in China.
ARNO: Um, I think here they are more sport oriented. India puts much more emphasis on
academics. Kids don't get a lot of chances to play sport. When I was in South Africa,
physical education was compulsory in the schools, but in India it's not like that. Sport
here is more highly valued. In India once you move out [of] your teens, you're not really
involved any more. But I noticed that over here quite some middle-aged people
still play sports, like soccer. In India you would never see that. There is more emphasis
on fitness here.
RANKIN: Yeah, basically you play through school and university and after that you stop
playing.
DALLI: Here sport can be a profession too. Over there you play with the friends, you
enjoy the challenge, but by the time you get back home you get callings from your mum
that you're wasting your time and that you're not studying. Whereas here if you go play
sport they say that's a good thing ‘cause you're building your physical..., your physical
thing, and you socialize and stuff. They don't see that at home. Back home it's more study
study study.
MICHAEL: O kay,... back in Saudi, sport is more like recreational. It's not like in North
America, where there is a huge emphasis on sport. A small example for instance might be
like in universities, whole departments are there just regarding sport, there's scholarships
regarding sport. They have quality emphasis on all sport activities. In Saudi it's more
recreation.
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LOVE: In Europe it's probably a bit fashionable to say that you're going to the gym. For
better or for worse, but to have a good body is really an advantage in Europe. Like
everyone expects you to be fit when you're in the range 20 to 25. You should not be
overweight and you should be in good physical condition. Here when people have 15 to
20 kg overweight, they accept that.
RAPHEAL: I think in North America or Europe, a lot of people just play for fun, or they
just want to train their body, but in China, we concentrate a lot in... in the result of the
game. We want... we're mainly concerned about how many gold medals we can get in
the Olympic Games, you know. Like football [soccer], I know a million people play in
football in Europe that do n o t... want to be a star. They play just for fun.
Another aspect which makes sport culture specific that was highlighted by all
subjects in this study are differences in the most popular sport disciplines.
ARNO: Sport here is very much North Americanized. Football, basketball, even athletics;
I wouldn't even know how to get in that league.
CINDERELLA: So, and -um- we have other sports. Like, we have ground hockey,
cricket; both dominant sports. Soccer, which isn't exactly a popular sport over here. Even
tennis for that matter is not too popular over here have I noticed.
DALLI: First of all, Canada is a cold place so they like ice hockey. Sports with ice and
snow, I've noticed that. Whereas the place I come from, Katmandu City, it's more like
cricket or football or basketball. Um, those basically came from outside. The national
game as such is not played so much. We are accepting like [lot of those] sports like
badminton, table tennis, cricket, football [and bla bla bla].
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EMMA: Handball is quite common [in Sweden] I would say, and um soccer. And also
hockey ... how do you call it, not on the ice, floor hockey right? Ice hockey as well of
course.
In spite of many signs that indicate how sport is unique to each culture, six
subjects also stressed the aspects of sport that surpass the cultural barriers. These six
students pointed out a need in all human beings to be physically active, and a universal
desire to measure one’s ability against that of another.
MR B.: But I think that all the people believe that sport is good, but some of them might
not have the spirit to do it. But all of them want it. Some might have some physical, some
physical... they might be too fat or too heavy, but you know, everybody wants to be
involved. I can say for sure that all the people want to do it.
MICHAEL: In Bangladesh, they are more into cricket and field hockey. But in general, I
don't think physical activity says too much about cultural background.
DR. PEPPER: Everybody has their own way of playing. But you have to be careful too.
Like when you enter in sport you get in a certain mood, right? Like some people might be
really competitive but different in real life. Nobody likes to lose, right? Like, I don't think
it's something that's very connected to daily life.
The belief that sport provides the opportunity for an individual to gain personal
status also seems to be transcultural. Amo, Love, Mr. B, Rankin and Rapheal express
how excellence in sport adds to the status of a person.
RANKIN: Like if you're on the highest level you represent your school, if you're one
level below that, you represent your house. You know, so like basically, you earn more

R eproduced with perm ission of the copyright owner. Further reproduction prohibited without permission.

INTERNATIONAL STUDENTS AND SPORT 52

respect the better you are. It makes your life so much easier. Like if you’re on the best
team for such a sport, everyone knows you.
Only 5 out of 12 subjects feel that sport provides them with an opportunity to
express their cultural background. Nevertheless, 11 subjects recognize the potential of
sport as self-expression.
DALLI: I think so to a certain extent. You can show your personality. And if I would
play my ethnic, my cultural games and all, that would show like what people think, how
people think. And when I would play at home my grandfather for sure would tell about
the background with the king and the warriors and stuff like that. And they have their
particular game for that.
EMMA: Yeah, it shows that you're an active person who comes out of the house and who
does not sit in front of the TV all the time and eat chips. It's a kinda lifestyle - people who
do sports are mostly healthier, but not always.
KEANE: Um yeah, I guess so. I guess the way you behave on the field does show what
kinda person you are. You know, if you're like always yelling at the ref for getting calls
against you or if you're just like yeah whatever, pretty laid back. So yeah, I think it does
show kinda like your personality.
As pointed out and illustrated above in this section, many sport disciplines are
closely connected to culture, and as such the favourite sport disciplines of international
students often connect back to their home culture. When subjects were asked about
changes in sport preferences, only Keane reported a new interest as far as sport
disciplines are concerned. All other subjects indicate that their sporting behaviour has
changed due to factors such as time and weather, although their preferences are still the
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same. Rankin and Dalli claim that their motivation to be involved has changed since they
arrived in a new culture. Whereas they used to be highly involved in sports and played
mainly for fun, both students are now less active and feel the need to exercise to stay fit.
KEANE: I dunno, I like the fact that they do have the hockey and those things. I think for
the exchange students - 1 want to experience the Canadian sports. It might be different
for the Asian population here, who are here in the first place to better their education. To
me, it doesn't really matter that they don't have like netball or Aussie Rules.
JUJU: No, my preferences are still the same. My sport behaviour has definitely changed
because of the weather, because all the sports have to be done indoor, all of them have to
be done in the St. Denis Centre. And because of the weather it's not so easy to get here. I
don't really like the idea to go in the middle of winter to swim. It's too cold, even in the
Centre.
LOVE: In total I worked out six times a week in Sweden and I work out six times a week
here. The difference is how it's filled up. But I'm probably working out to the same extent
almost. It's not like there's any new sports that I've really gotten into.
DALLI: Um, I think a lot of people here go like for health. For the perfect body shape,
you know. Very few people just go team up and play for fun. Like in a game of basket
and stuff like that. I've seen a lot of people go to the gym just to shape them, yeah, for
sure. For me too, I just go to stay fit, rather than that I go to play basket for fun.
RANKIN: Used to play volleyball back in India. Now I would go to the gym, to stay in
shape. In India I never felt the need to go.
In terms of personal emphasis on sport, there was a division between the ones
who considered sport and physical activity to hold a central place in their life and the
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ones for whom it was optional. Arno, Emma, Keane, Love, Mr B, Michael and Dr.
Pepper reported that sport was one of the priorities in their life.
EMMA: I'm here to study, so that comes first. So it's first go to the classes, then going to
the gym and then social activities. I wish I had more time for that, like just to socialize
with people. Like school comes first, but I have to go to the gym too, ‘cause it's very
relaxing and after a day sitting at the library or in class I have to get rid of that extra
energy that is in my body.
LOVE: Sport has always been a big part of my life. And when I was in high school
badminton was number one. I had to make a choice to go all the way for badminton or go
for school too. I chose for school. I didn't quit playing badminton. I still work out and
stuff. Sport will always have a special place in my life. To feel good I need sports.
DR PEPPER: School work won't prevent me from being involved in my dance classes.
It's only exceptional that I would miss one of those. On Friday we have like two classes
that take a bit of work, and on Thursday, I have first this pilates class, and then a ballet
class, for which I have to walk all the way up there. And ballet is like a crazy workout, so
sometimes I miss that, but normally not.
Cinderella, Dalli, Juju, Rankin and Rapheal stated that for them sport was only
an option; they participated only when convenient and attractive opportunities were
available.
RANKIN: [I’m not involved in] soccer because I'm lazy and [field] hockey, I don't see
that anywhere here, [although an intramural league exists]
RAPHEAL: Mmm, not right now. You know, I've been so busy with my school work
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that I haven't really had any time to worry about those things. As I told you, school is
really important to me, so I don't have that much interest in sport. It's just not that
important to me.
A distinction was made in the interview between the importance to each subject
of sport and physical activity and their future intentions to be involved, compared to the
current level of involvement. There were no subjects among the sample who indicated
that they were planning to decrease their level of physical activity or sport involvement.
Amo, Juju, Keane, Love and Mr. B said they were going to keep their activity level the
same as it has been during their stay in Windsor so far.
MR B: It will probably be about the same [level of sport involvement]. Definitely not
more than now, ‘cause I'm going to be involved in research and that is going to be quite
some work. I hope that I will be able to keep the schedule that I have now. Maybe I'll do
some other things, but about the same amount. Like maybe basket instead of dance.
KEANE: ‘Cause I mean I have in the morning a three hour gap between my classes so I
usually go to the gym in between there, so I don't need more time for that.
The other 7 subjects (Dalli, Cinderella, Emma, Michael, Dr. Pepper, Rankin and
Rapheal) in the sample all claimed that they want to become more active in the future.
CINDERELLA: I'm hoping it will [increase]. Maybe if I spend my summer here it's
[sport involvement] definitely gonna change, gonna become more.
MICHAEL: By next year I will be much more involved in sports. The first semester you
have like a lot of formalities to take care of, and it always takes some time to get in to the
groove of the new system. So, that way, I will have more time for sport next year. So I'm
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pretty sure I will be more involved in sports. I will play cricket for sure this summer, if
not organized then just with my friends. And in summer, I won't be going back home, so
that will be the time for activities, with the weather being better and all. So next year I
will have more experience to share! [laughs]
Motivation fo r Sojourn in Windsor
The link between motivation for an international student to be in Canada and
sport involvement is less obvious than the connection between sport participation and
beliefs and preferences directly linked to sport. The impact is very noteworthy, despite
the fact that motivation to stay in Windsor only has an indirect effect on sporting
behaviour. How these two factors are linked will be discussed in further detail in the
discussion section. From the complete sample, 10 subjects give education as their main
reason to be in Windsor. Keane and Arno do not mention education as their most
important motivation to come to Canada.
EMMA: I'm here to study, so that comes first. So it's first go to the classes, then going to
the gym and then social activities.
MICHAEL: ‘Cause I'm here... my ultimate goal is to get a degree here. Academic stuff
comes before anything.
This picture creates a slightly distorted image. In follow up questions on
motivation to be in Canada and education only 5 subjects (Cinderella, Dalli, Mr. B,
Michael and Rapheal) expressed a desire to excel in academics.
CINDERELLA: Oh yeah, reading week for instance. No time to go to the gym.
Sometimes it's school work, if you have a midterm or something. Or looking for a job, or
VISA, or SOS, the marketing society. And when you're looking for a job, you gotta keep
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up the good work, you need at least a GPA of 10 or more. Don't think anyone will hire
someone with an average below ten.
RAHEAL: The more time we spend compared to other students is because of other
reasons; because we want to learn more. Not because we do not understand what the
textbook is talking about. But I do quite some additional readings, that are not mandatory
for the course.
From the other 7 subjects in the sample, 3 students (Love, Emma and Pepper)
indicate that schoolwork is an important facet of life for them. Amo, Juju, Keane and
Rankin honestly reported that school for them was nothing more than getting a degree,
and that they were only motivated to ‘survive academically’.
ARNO: My first priority, [jokingly] Videogames. I do spend a lot of time on my
computer, but it's not my priority. Like if I have to choose between staying at home or go
out and play soccer I will go play soccer. School work has a low priority, [laughs] I
should spend more time on that, but I just get tired of it. Like it's not that I could not
spend more time on that if I really wanted.
KEANE: If there's time left I'll do some work, [laughs] That's definitely the last priority. I
mean, if it has to be done, I do what has to be done. But I'm certainly not one of these
people that has to get A+ and everything, and work three hours extra just for that. I only
do enough work to pass.
RANKIN: Food and entertainment [are priorities], and then studying, [laughs]. Yes, for
sure. That's bad, but that's the way it is. I'm being really honest right now. Everybody
wants to do well. Like I'm not doing bad right now, that's why I can get away with that.
It's not hard for me to get above average. To do really well - get an A average - is hard.
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That's hard for anyone, wherever you are. But, like to have a B average, that's not a
problem.
Cinderella, Dalli, Mr. B, Michael, Rankin, Dr. Pepper and Rapheal expressed the
belief that by coming to Windsor and getting an education, they will increase their future
job opportunities and life quality.
MR. B: My country is really beautiful, people are kind. I think even if your country is a
poor one, you still have this bond with it. That's the same for me. But if I take everything
into account, there's not enough to go back. I have some expectations in life, with regard
to my job, my type of living. I want to cover those things. I will go to the place where
those expectations can be fulfilled.
DR. PEPPER: I'd like to work in Canada. Of course my family is over there, my friends.
Maybe the culture, you always feel more comfortable in your own culture, right? But,
like, I dunno, lifestyle here, as a consumer it’s nice.
RAPHEAL: Yeah, education is the dominant reason. Like the economic situation in
China is not great. Many people do not have jobs. So to come over to Canada and get a
degree is ... um when you go back, it's easier to find a job, since they find the education
here really good.
Amo, Emma, Keane, Love and Mr. B indicated that experiencing another country
and culture was a dominant reason to make the trip from their home country to Canada.
ARNO: There is not really one specific reason. I knew a cousin over here and a friend of
his. So, and I didn't really know where I wanted to go. I always wanted to see Canada. I
enjoy it.
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EMMA: To experience another culture. I wanted to see how it was to study in North
America, the education system and how it is different here.
KEANE: Uum, I just wanted to try. Go on an exchange to a different place. And this is
the only university that is affiliated with mine that allows students from my program, so
that's why I came to Canada. But, I mean I really do like it. I love watching the hockey, I
was excited about the hockey even before I came over.
MR. B: I'm not a person that stays in one place, I love to move. Experience everything,
see everything. But you should go to Iran some day, I think you would really like it, you
would love it.
Interpersonal Factors
Sport and physical activity are often social activities, moments spent with friends.
The interpersonal relationships of international students in a new environment can be
either stimulating or constraining to sport participation. Partners in physically active
leisure can have a profound impact on the range of activities, and on the social dynamics
within each activity.
Eight subjects in the sample (Cinderella, Dalli, Emma, Keane, Love, Michael,
Rankin and Rapheal) indicate that the people with whom they engage in sport or physical
activity are mainly other international students.
CINDERELLA: [I do sports with] a lot of my VISA friends. Most of my friends are in
VISA now. A lot of them are international students, some are Canadian.
RANKIN: Um, I think it's two or three international students that I know.
EMMA: I’m involved most with people that I live with, half of them are Canadians, half
international students, and we hang out a lot together. But it’s most the international
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students that do stuff. The Canadians seem to be by their own; they sit home, watch TV,
don’t hang out much.
Four subjects shared in the interview that it doesn’t matter who they participate
with. Juju, Mr. B, Pepper and Arno indicate that the recreational classes offered at the St.
Denis Centre provide a setting with other people who are sports minded.
MR. B: What I mean is that I mostly select my partners from my close friends. In, in um
serious sports activities. If it's less serious it could be a friend that you just met a second
ago. It's not that important, ‘cause what you share in sport is being active, not more than
that.
ARNO: Um, most of my friends here are not very active. So, I just go to St. Denis. If
some people are playing I join them.
DR. PEPPER: I just dance with anybody else who takes the class.
The data about the sport partners give an idea about the social network of the
subjects in the research sample. Eight international students in the sample indicate that a
lack of social support or a small social network sometimes presents a problem for their
sport involvement. Dalli, Mr. B, Dr. Pepper and Rankin (7 text units for Rankin only)
point out that sometimes no partners are available when they want to be involved in a
certain activity. Juju and Cinderella feel that they were more encouraged to be involved
in their home country. For Rapheal the lack of social support arises from a
communication problem and for Love finding high quality badminton partners is a
problem.
DALLI: If I had time, I probably wouldn't have people to play with. My circle of friends
isn't that big. Certainly if I want to play basketball; my friends’ times and my times...
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hard to get them together, or there just would be a couple, and then it wouldn't be tun to
play basket. Emptiness is there.
MR. B: For team sports - like soccer - I was not involved because I had nobody to play
with. I would like to play soccer very much, but you need quite some people for that.
DR. PEPPER: It has happened that I needed a person to join me and I couldn’t find
anyone. If you go for like swing dance or ballroom dance you need a dancing partner,
right?
RANKIN: I wouldn't know too many friends that I would go play a sport with. I also
think it's because in India I have history with my friends; we always have played sports
together. I'd like to go play soccer too, but just, I've never really done it [in Windsor]. I'd
also like to have like one of my friends to come too, ‘cause... I don't know, I wouldn't
wanna play with 21 strangers. ‘Cause every sport I played I've known everyone.
CINDERELLA: I always felt that I was more encouraged over there [in India]. Like here
nobody says “play sports”. You know what I mean; if you don’t play you don’t play.
Over there, there would be more support. People would say like “get involved”.
JUJU: They're much more open [in Malaysia]. We are more... I feel we are more ... less
segregated. Here I find that the Indians stick with the Indians, the Chinese stick with the
Chinese, other races stick to their group. But over there, everyone is one huge jumble,
everyone hangs around with everyone, everyone interacts with everyone and everyone is
aware of the other cultures. It’s less inviting to do sport with people here.
RAPHEAL: They [Canadians] do not communicate a lot with foreigners. They [Chinese
immigrants] - even if they make good money - it is hard, time consuming to feel warm
in this society, social. Contact with Canadians is limited.
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LOVE: I met some guys that were good in badminton. They played on the provincial
team or whatever. But it's only a couple of guys and we have different schedules all the
time so it's hard to coordinate times to play against those. There it is a problem at times,
‘cause I need those kind of people to have a good game, a game that proposes a
challenge.
For international students, discrimination could be a factor that constrains the
formation of friendships and healthy social relations with Canadians in their new
environment. Amo, Cinderella, Dalli, Juju, Michael and Rankin perceived discrimination
as a result of ignorance and stereotypes with regard to the home culture.
ARNO: I've got that all my life ‘cause I don't look Indian. I'm used to it. People think that
I'm from South America. Just sometimes when they -um- assume that I'm from another
country that I can't speak good English then I get a bit irritated.
CINDERELLA: Often people are shocked when they hear me talk. They just can’t
believe that I can speak English so well. They’re like “where did you learn to speak
English like that?”
JUJU: You don't just see a person who looks Chinese and assume that he's from China.
Because they could be from anywhere in the world. And it really bothers me that people
here look at my face and say: Oh, you're from India. Our culture is really diverse; we
have people from all over the world. I don't like it for people to assume that I'm
automatically from India. They also seem to think that Malaysian people don’t speak
English.
MICHAEL: Canadians have also some stereotypical ideas about us. Since we're from a
third world country, they think that like we have a quite low level o f qualification.
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Rapheal, Arno and Rankin also shared their feeling that Canadians are less likely
to start talking to them, based on the assumption that they have nothing in common.
RAPHEAL: There's a difference in communication. That's a part of culture; the culture of
different countries is different. People tend to exchange feelings with their own people. I
think Canadians do not share with us the things they share with each other and the same
thing the other way.
RANKIN: I would feel it [being Indian] as a disadvantage sometimes, but I don't know if
it really is. But it seems people don’t want to talk to you because they don’t know what to
say, they can’t identify with you. Or they assume that you can’t speak English.
The most flagrant experience of discrimination was shared by Rapheal, who
explained how he was allowed to play in a game of soccer, but excluded within the game.
RAPHEAL: Here, I once went to play football, with a group of people that were not
Chinese, and they... they ... would not play with you! They allow you to be in the game,
but during the game they do not pass the ball to you. So here, in this game, I was just
running along, but not getting the ball... and it's no fun like that.
Relations between people have many sides. Some subjects indicated being
constrained in physically active leisure by a lack of social support or a small social
network, but were at the same time facilitated by other components of their interpersonal
relationships. Dalli and Michael said they were happy to be in a culture where sport is
emphasized as a good thing, whereas they used to be in a culture where too much time
spent on sport was seen as a sign of having a poor work ethic. Emma, Keane and Michael
point out how sport offers a chance to meet people. They claim that their limited social
network has pushed them to be involved in sport as a social facilitator.
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MICHAEL: Like in Bangladesh and Saudi it’s more recreational, whereas here sport is
highly emphasized. I really like that. Over there, people don’t even consider to put
everything on sport.
EMMA: I play volleyball too now [intramural league]. I never did that back home. Well,
we played in school but never in a league or anything, in my spare time. Yeah, that's very
good. At my residence, where I live, they had a team so they were asking for me to join
as they often are short for girls. It’s nice ‘cause you meet people.
KEANE: Maybe it's because it's a social thing and we're away from our family and so it's
fun to get out with the friends and do that [play sports]. I think that's why we are a bit
more likely to do that.
Dalli and Cinderella indicated that they used to feel disadvantaged in sport back
home, as girls in India and Nepal are not encouraged to do sport in the same way as boys.
They both experience the Canadian culture as stimulating their activity level as they feel
sport is seen as a part of a good lifestyle for men and women, whereas back home the
traditional ideology did not prescribe sport as very appropriate for girls.
DALLI: And if you're a girl, you stay away from sport. They don't like girls going for
sports, girls don't have games. Like all those games I've explained, they're mainly for
guys. So since it's not really encouraged, if you're a girl it's double problems. A girl going
for sport is quite controversial. Not in Canada. That's one thing I like about Canada. Trust
me, back home, if you want to go play it's like “don't go, blah blah blah, you have to
study, you have to do this, that.” Here you can go any time you want.
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Six subjects (Amo, Juju, Love, Mr. B, Dr. Pepper and Rapheal) claim that social
support is not a major influencing factor in their sport involvement. They say options to
be active are available on campus for which they do not need to bring other people.
ARNO: I think like sport - there's no one really telling you that you have to do it. No one
really encouraging you to do sport, even not here. You just do what you want to do.
JUJU: It's up to me. If I see the flyer and say “hey, I wanna join this or that class, then I
just do it.”
RAPHEAL: Playing is just a thing of yourself. If you want to ... if you want to play
football maybe, you just go out and do it. It's just an interest.
Structural Factors
Even when a person has the desire to participate in a certain sport and experiences
sufficient social support, this does not always result in active participation. Depending on
the type of activity, some conditions have to be fulfilled in order to be able to participate.
These structural conditions can be seen as external factors, since they are not a part of the
intrapersonal mindset of an individual, although they are connected to it. They also form
a separate category from the relational factors that affect physical leisure behaviour.
Availability
With regard to availability of sport opportunities, a first intuition could suggest
that everything is the same for each individual. After all, every student can participate in
the whole range o f programs that are offered by the University if he or she wishes to do
so. Differences in perception about availability of sport opportunities among the subjects
can be expected, however, based on variance in culture between subjects of the sample.
The results show that Arno, Dalli, Michael and Rankin perceive the sports offered by the
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Campus Recreation Services as constraining in some ways. ‘Constraining’ opportunities
here means that the subjects indicated being more active if a certain sport option would
be present. For example, hockey was mentioned numerous times as an activity where
subjects felt constrained. Students expressed an interest to try hockey, but reported that
no leagues for beginners are available. The reported level of sport involvement by
interviewees can be used as support for their answers. These four students do report a
lower level of sport involvement now compared to the time they were still in their home
country. Assuming that reported levels of involvement are accurate, this supports the
argument that a perceived constraint leads to a lower level of physical activity.
DALLI: Yeah, kabbadi. I excel in that. I don't expect them to offer it anyway, but it
would be nice if we had like a space where we could do those things, we can organize
them ourselves. Just a little area where international students can do their thing. That
would be nice. To do what they want, and the way they like it.
MICHAEL: Cricket in the first place. I would really want to play that. There would be so
many students interested to play if there was like a league, big time! We [international
students] do play like on the street in the first months, when it's not too cold yet. In an
empty space like next to McDonalds, but that's not actual cricket because the area is
usually too small, with too many people in there. And it's not the actual cricket ball or
cricket kit. If they could arrange for some field or equipment, I would really like that.
The other subjects in the sample indicated that the sports offered at the University
of Windsor were enabling, meaning that sufficient attractive options were available for
them. Nevertheless, four of these students reported lower levels of sport involvement
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compared to their home country. These seemingly contradictory findings will be
addressed in the discussion section.
EMMA: The diversity in the things they offer is good. Like there's lots of different
things that you can do with all the classes and leagues. Like I can't say that there's really
something missing in the offer.
KEANE: Coming here I have to experience all the winter sports that we don't have. If
everything would change around and become like in Australia, why would I bother
coming over here? I could save myself the money and stay back home. Yeah, I dunno, I
like the fact that they do have the hockey and those things. I think for the exchange
students, we want to experience the Canadian sports. It might be different for the Asian
population here, who are here in the first place to better their education.
LOVE: We have it pretty good here. We can use the gym for free and there's the
intramural sports. We have a quite extensive gym culture with body pump and spinning,
but you can do that in gyms off campus if you really want. They offer the basic stuff and
they do that for free and that's better than in Sweden.
DR. PEPPER: Hmm, St. Denis has like good fitness classes and dance classes. And also,
yeah, in Windsor and Canada there's much more dance classes than back home. Like
every sort of dance; there's like Irish dance, Scottish dance, Polish dance, tap dance, jazz,
belly, modem, like any type you can think of. Back home it's more limited.
Knowledge
For a student to be able to participate in a sport program, one prerequisite is to
know that it exists. Mr. B, Rankin, Rapheal and Cinderella reported or indicated
indirectly that their knowledge of the offerings from Campus Recreation Services was
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limited. An interesting aspect to mention here is that Rankin suggested providing flyers
for the sport programs in the CAW Centre, as is currently done.
RANKIN: No. See, the only way you can find out about what's going on is by someone
who knows, or from St. Denis. That's not too smart. Like I think they should at least put
like flyers in the CAW. Like I've never seen any. A lot of international students, we play
soccer instead of football, but I think most don't even know that Windsor has its football,
like a soccer team. I found out yesterday they even have indoor soccer in winter! People
should know about that.
RAHEAL: I'm involved in dance now ‘cause my friend asked me to be her partner, but
like for the rest, I don't know what the options are.
For the other eight subjects in the sample it was clear that knowledge was not an
issue; these students were able to give a pretty good overview of the sport offerings on
campus. Five individuals praised the Campus Recreation Services for doing a good job at
promoting their program.
KEANE: I know about the Lancers, the classes, the intramural leagues. I think around
HK they do a very good job at letting people know, and even outside - like at the place
where I live - 1 think people have at least an idea of what's going on.
MICHAEL: Yeah, we do notice flyers around, in CAW and places like that. I do go
through them, so that's how I know about the tournaments. My interest from what they
offer would be table tennis, and I usually know when that's going on. I do keep track of
what sorts o f sports are going on.
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Language
A first intuition could be that language is of minor importance in a sports context,
as communication is limited and people are connected through the game rather than
through words. However, language and communication are connected in leisure in many
direct or indirect ways. Emma, Love, Mr. B and Rapheal were the only subjects in the
sample for whom English was their second language. Of those 4 students, Emma was the
only one to indicate that her language skill decreased her work efficiency for academic
assignments, leaving less time for leisure activities such as sport.
EMMA: Yeah, for some of the courses that is the case. Like accounting, I never had that
in English, so the... I'm not familiar with the jargon in that area, what makes that I have to
read things a couple times to get exactly what is said in the text.
Mr. B, Rapheal and Dr. Pepper stated that language was an inhibitor for them to
form new relations with Canadian people. Dr. Pepper specified that the accent with which
she speaks makes her feel like an outsider. Mr. B and Rapheal reported having difficulties
expressing themselves in a way that they feel is necessary to establish a meaningful
relationship.
DR. PEPPER: Yeah, like you're always more comfortable in your home culture, you
know, where you talk like everybody else. Like here in class, I'm just here to learn, it's
not like I'm talking to people all the time. But it's not a big deal, as long as I'm learning
what I need to learn.
MR. B: I should spend less time with my Iranian friends to practice more my English.
‘Cause I have some problems explaining my ideas. ... For making new relationships it
does inflict too. I'm not the kinda person that just starts talking to people. The fact that I
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do not know English that well for sure makes it harder to start a new relationship with
people.
Love made a very insightful comment on language that is relevant to all subjects.
This Swedish student pointed out the importance of English being the academic language
as well as the language of daily life.
LOVE: You know it's quite crucial that English is my second language and that everyone
talks English. But if I would be in Belgium, for instance [Love was considering an
exchange program in Leuven before he decided to come to Canada, and language was a
crucial factor in his final choice], I would still be taking courses over there in English,
and I would be speaking English to the people that surround me. I don't have any
knowledge in French or Dutch or what is it that you speak there in Leuven? If people
have me with them, they have to speak in a language they're not comfortable in. That
way it would take some extra effort to take an international student with you. Then you
probably feel a bit by yourself, excluded if they're speaking their first language over
there. But here there's no such problem because the language of daily life is English and I
can understand that, so people do not have to adapt to me.
Financial Resources
Any student at the University of Windsor can use the gym, swimming pool and
sporting fields for free. To participate in recreational classes or intramural leagues a fee
has to be paid, ranging from $40.00 for the entire team, up to $50 for every person in
some recreational classes. Most international students are confronted with higher tuition
fees than Canadians. They are also disadvantaged financially, as only Canadians qualify
for most bursaries.
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From the subjects in the sample, eight students (Amo, Cinderella, Rankin, Dalli,
Michael, Dr. Pepper, Rapheal and Juju) relied on their parents to pay for tuition and
living expenses. Keane depends on her parents for living expenses and has her tuition
paid for by a government loan. Mr. B pays his tuition with the money he makes by
working at his department and can fall back on savings he accumulated during his five
years working in Iran. Emma and Love do not have to pay tuition since they are exchange
students and university in Sweden is free. For living expenses, they both have a
government loan; they will have to start paying back two thirds of this loan to the
Swedish government once they enter the job market.
Four students claimed money constrained their sports behaviour. Dalli and Rankin
were confident that they would be more involved in sport programs if they had more
financial means. Arno and Mr. B explained how money prevented them from engaging in
certain activities altogether, or to a certain extent.
RANKIN: Before I came over, I used to play golf all the time. Here you pay a lot to play
a sport, for golf it's at least 50 dollars. You know when you're gonna pay 50 dollars
you're gonna play that game really seriously. Like at home it would cost me like seven
dollars a month to play golf. And I could play all day every day. So here it's more
focused I guess.
DALLI: I have to think what I do with my money. For two yoga classes [one semester],
you have to pay 70 bucks. Maybe that's cheap for Canadians, you know what I mean?
But if you translate it into my country, my money, to what my parents have to pay for
that, convert it to that amount, then I really have to think. Like one dollar is ‘bout 65
rupies back home. That's over 4000 rupies, and over there I could do the same thing for
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what, five bucks? It doesn't make sense, I wouldn't do it. I think the university should
give us free classes like that. We pay so much tuition, which includes money for fitness
stuff, so I don't understand why we have to pay for that. Especially for international
students, like us, who do not qualify for most scholarships. Boy, it just isn't right.
MR. B: Some sports require specific equipment. Let's say skiing; I for sure do not do it
that frequently. I did go to Blue Mountain and did some skiing. For a day, that cost me
150 dollars. So it's not that easy for me to do that every week, or even every month.
I'd prefer to do it more than I do now. I have some limitations for sure, but it does not
prevent me from doing it at all. I will do that sport, but only once in a while.
All other subjects judged the fees for the different sport programs to be ‘a good
deaf. For these students money was an enabling factor, as they indicated the financial
aspect formed no barrier to participate in sports programs if they wanted to do so.
CINDERELLA: If you wanna play, I don't think the fee for a whole season will stop
anyone from doing it. It's a reasonable amount of money, ‘cause there's the facility, the
equipment; everything has to be funded for.
LOVE: Money is not really an influencing factor when my sport is concerned. It's free
now but if it would cost me money I would just pay it. My demand is set and does not
really depend on any other factors. So if it's free or if it costs money, that does not make a
difference whatsoever. I'm not that price sensitive when it comes to sport. Price-inelastic
demand, as we say.
Experience and Skill
Both factors, experience and skill in sport (or the lack thereof), will be addressed
in the same section as they are very closely connected; skill comes with experience. All
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subjects unanimously agree that skill and experience are facilitating for most sport
disciplines. The subjects link experience and skill to enjoyment in the activity. Lack of
skill is seen as a constraint as the subjects fear ‘making a fool out of themselves’.
EMMA: Like basket and volley, it's all with the hands; that's what I know, that's what I
can. That's why I don't like to play ice hockey and soccer and those things. I don't have
like a lot of control in like soccer.
JUJU: I'm the kind of person that does what I'm good at and not what I'm not good at. So
I never took part in competitive sports or team sports. I maybe played netball for a few
months. I've never taken part in basketball or hockey or soccer; not my kinda thing. I just
do what I'm good at ‘cause that's what I enjoy.
LOVE: I'm a competitive guy and I like to do things that I'm good in. So I think of
course, you know, some of the things like dancing I'm not gonna do because I don't have
the skill, so I don't wanna make a fool of myself.
Six international students from the sample (Amo, Keane, Dr. Pepper, Rankin,
Dalli and Mr. B) expressed that they desired to participate in a sport, but were held back
by a lack of skill.
DALLI: Um, all these hockey games, football... I don't know how much I can... now... I
don't know if I can learn it. If somebody trained me I could, if somebody trained me I'd
love to, but just, for these competitions it's like you know it and you play it, right? If they
teach me then I 'd do it. If they don't teach me then I just can't go for a competition, you
understand?
MR. B: Yes, I have no idea how to play ice hockey. So rather than starting from zero,
learning all the way from the beginning how to do it, I'd rather go for something that I
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already know somewhat. I do like to learn things. I like to touch on new things, like the
dancing. I don't have to get professional, but at least then I know what it's like. But I can't
like just join a hockey league of course.
ARNO: I always wanted to play ice hockey, but I'm not a very good skater, so I haven't
gone to that.
Time
Every day is 24 hours, for Canadians and international students alike. The amount
of time we want to make for sport depends on the relative importance of this activity
compared to our other commitments. How much individuals value different activities
depends on a whole series of interpersonal factors, and is therefore culture specific and
belongs in this study. ‘Perceived time’ could have been a factor included in the section on
intrapersonal factors. I decided to incorporate the factor ‘time’ here, as most studies in
literature treat time as a structural factor. Time, as such, is external to the individual and
consequentially not intrapersonal. The links between time as a constraint or time as an
enabler and intrapersonal factors will be highlighted in the discussion section of this
document.
Cinderella, Dalli, Michael and Rapheal experienced time as a constraint. They
declared that they were more physically active if they had the time for it.
MICHAEL: So if I have 24 hours and I think I spend not enough time on academics, I
stop everything else. So after that, I move on to my second priority, until I'm satisfied
with that. So in the end, what's left over after that is my time resource that I have to put in
sport. I still get to play sport, but I would like more.
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RAPHEAL: Soccer I would like to play, but I don't have too much time for that.
Actually, all the sports that I play I do not participate frequently because I do not have so
much time. Um, I would like water polo as well. And um ... fitness.
For the rest of the sample time is not problematic; they report having enough time
to be involved in sport and physical activity.
MR B: I schedule my time pretty well; I know that on certain days I will be doing sport.
Like three days a week is for sport: dancing, swimming and um... oh yeah, table tennis.
So, I'm pretty active and time is a factor, but it depends on what you expect. I'm pretty
satisfied with what I have.
DR. PEPPER: If I had more time I'd watch more TV. ‘Cause I don't watch TV that much.
I do tend to need a lot of sleep, 8 to 10 hours. I do make it to classes, but I don't work
outside of those classes. School work won't prevent me from being involved in my dance
classes.
Patterns within Subgroups
After all studied factors were analyzed separately, the data were looked at in a
wider perspective. The study design was set up, using NUD*IST as an instrument, to
expose patterns and arrangements behind the data (see 4.7. Data Analysis). The purpose
of this method was to explore whether connections between factors reported in the
literature could be supported or rejected.
The research sample was split up in four ways: by sport involvement, by gender,
by length of stay in Windsor, and by motivation for sojourn in Canada (see Appendix F
for composition of different subgroups). Patterns that will be highlighted in this section
should be seen primarily as potential topics for further study. Not only is the number of
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subjects in this sample too small to be able to find ‘significant’ differences in a traditional
statistical manner, but conclusions should be drawn with caution, since relations between
different variables do not necessarily imply causal relationships.
Sport Involvement
In this study, three different groups of four subjects were selected on the basis of
their involvement in sport. Group 1 consisted of students with no involvement in
recreational classes or intramural leagues in the Winter semester of 2004, but with an
interest in sport and physical activity. The subjects in group 2 were involved in
recreational classes during the Winter Semester of 2004. Group 3 included students who
participated in intramural leagues in the Winter of 2004. Based on sport involvement,
patterns were noted for all categories of factors that influence sport behaviour.
The first trend involves the difference between past level of sport participation at
home and current level of sport involvement. All four subjects from group 1 report being
less active now compared to when they were still in their home country. In group 2 and
group 3 only half of the subjects reported lower levels of sport involvement. However, in
looking at the intrapersonal factors, three out of four subjects from group 1 admit that
sport does not play a major role in their life, while there are only two subjects out of eight
students from group 2 and group 3 who do not label sport as a priority. Also, three
students from group 1 expressed a desire to excel in their academic work, whereas only
two students from group 2 and group 3 express that desire. Actually, all five students who
indicated their wish to ‘experience a different culture’ are involved in either intramural
sports or recreational classes. From the seven students who indicated that education at the
University o f Windsor is a means to improve life quality, not one student belongs to
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group 3. Nevertheless, the four subjects in group 1 expressed their intention to become
more involved in sport and physical activity. From group 2 and group 3 together, only
three subjects share the same intention to become more active. All these patterns are
consistent with each other, in the sense that they point out the high emphasis that students
from group 3 place on sport. The fact that these students were more involved at home
indicates that this emphasis on sport was already present before they came to Canada.
The differences between group 1 and group 2 get more clear when interpersonal factors
are considered.
The most notable patterns for interpersonal factors within the groups of sport
involvement were found for ‘social support’ and ‘sport partners’. All seven students who
mentioned ‘limited social network’ and ‘lower level of social support compared to home
country’ belonged to either group 1 or group 2. However, these groups showed different
patterns for sport partners; of the four students who indicated that they do not mainly
participate in sport with other international students, three were in group 2. This
difference can be understood by looking at the factor ‘perceived importance of social
support’. All four subjects in group 2 claimed that being involved in sport is a personal
choice in the first place, whereas no subjects from group 1 made similar statements. The
recreational classes provided an opportunity for students from group 2 to be involved
without depending on friends to join. The subjects in group 3 (intramural leagues)
appeared to be facilitated in sport by a circle of friends who were predominantly sportminded.
When we take a closer look at the structural factors for the different groups
concerning sport involvement, the patterns were along the same line. Subjects from group
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1 are overrepresented among the subjects feeling constrained by structural factors. Out of
four subjects who indicate that availability presents a problem for their sport
involvement, three belong to group 1. For both time and financial resources, two out of
four subjects who report these factors as constraining are in group 1. These pattern show
that the emphasis subjects put on sport permeates into their perceptions about structural
constraints.
Gender
The total sample was set up to have an equal number of male and female subjects,
to explore whether support could be found through the interviews for a male-centered
sport institution (Kidd, 1990). All five subjects who identify sport as a means to gain
personal status are male. However, three out of four subjects who indicate being more or
equally active in Windsor versus at home are female. Dalli and Cinderella were
discouraged from being involved in sport in their home country, as contrasted with four
male subjects who each indicated they had more opportunities to play sport in their home
country compared to their female counterparts. Michael and Mr. B even said that for
females in respectively Saudi Arabia and Iran, sport opportunities were almost non
existent. Emma also noted that she felt extra encouraged to be involved in sport in
Windsor because o f her gender, as her mixed volleyball team was short of female players.
All these findings indicate two general patterns for gender. First, it appeared that, mainly
in non-western countries, males were more encouraged to be involved in sport, with the
result that the female subjects from these countries usually have a less extensive sporting
background. Second, female subjects from non-western countries feel stimulated by their
new environment to participate in sport, as nobody discourages involvement for women.
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Length o f Stay
Several studies say that, for immigrants, factors that constrain leisure become less
problematic with increased length of stay in a new country (Juniu, 2000; Stodolska,
1998). To explore this idea, the sample was divided into two groups based on their length
of stay in Windsor: six subjects had been in Windsor for over a year, the other six had
been in Windsor for less than a year. Based on length of stay, interesting findings were
obtained for intrapersonal, interpersonal and structural constraints.
The first trend identified addressed personal emphasis on sport. Subjects who
have been at the University of Windsor for a longer time were less likely to mention that
sport had a major place in their life. However, other factors could have a compounding
effect in this trend. Exchange students, who form a quite distinct group within the
international student population, are usually only in Windsor for one or two semesters.
Nevertheless, several comments from the interviews indicate that length of time in a new
culture has an impact on beliefs about sport. With increased length of stay, subjects are
more likely to see sport as a potential career opportunity. Before they came over to
Canada, these students could only imagine sport as a form of recreation. Dalli and
Rankin, who both have been in Windsor for over a year, also reported a shift in their
motivation to be involved in sport. These students used to be involved primarily for
social and recreational reasons, but their current sport involvement is oriented towards
health and fitness. However, both subjects reported a very low physical activity level
compared to when they were still in their home country, which could mean that their
current sedentary lifestyle contributed to this shift in motivation.
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With regard to interpersonal factors, some differences between subjects were
detected on the basis of length of stay. Students who have been in Windsor for more than
a year reported ‘a limited social network’ as a problem for their sport involvement just as
often as students who have been in Windsor for two semesters or less. However, the
subjects who had been in Windsor for more than a year were less likely to see sport as a
good way to meet new people. These students did not seem to have the same need to
meet people as new international students, but they did tend to indicate that the people in
their social network are not very sport-oriented.
Only small differences could be found in structural factors based on length of
stay. For ‘knowledge about sport programs’ no differences could be noted, which is quite
surprising, as a greater awareness about leisure opportunities could be expected from the
students who have been in Windsor for a longer time. Language was mostly experienced
as a communication constraint by the subjects who have been in Windsor for less than a
year. Although length of stay probably has an impact in this regard, it would be
dangerous to draw definite conclusions, as all subjects who have English as a second
language have been in Windsor for less than a year. In the discussion section, the
influence t)f cultural background on these findings will also be addressed.
Motivation fo r Sojourn in Windsor
Previous studies on leisure for students who enter a new culture found that a
great desire exists for these people to perform academically (Juniu, 2000; Klineberg &
Hull, 1979). This focus on specific areas in life to establish oneself often pushes
‘traditional’ leisure experiences to the background. To view the findings of my study
from this perspective, the sample was divided into two groups, based on motivation to
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come to Canada. One group of five subjects I will refer to as the ‘cultural experience
group’, as those five students indicated that gaining new cultural experiences was a major
motive for them to come to Canada. The seven other subjects indicated that ‘increased
life opportunities’ were a major factor in their decision to come to Canada. This last
group will be called the ‘better life group’.
Since motivation to come to Canada is an intrapersonal factor itself, it is not
surprising that many differences were found between the ‘better life group’ and the
‘cultural experience group’. The subjects of the ‘better life group’ were more likely to
express a desire to excel in academic work. Often this was accompanied by a low priority
on sport. Nonetheless, out of seven subjects who intended to become more involved in
sport in the future, six were in the ‘better life group’. In other words, only one subject
from the group ‘cultural experience’ wished to be more involved in sport than she already
was. These findings indicate that for the group ‘cultural experiences’, sport is a
component of the culture that the students want to taste, while the students of the ‘better
life group’ have the intention of eventually becoming involved in sport, but do not see it
as a priority.
Very notable differences between the two groups for motivation to be in Canada
were found for interpersonal factors related to sport. Subjects from the ‘cultural
experience group’ were unlikely to report instances of ignorance and stereotypes or to see
a small social network as a constraint for sport. Most subjects from the ‘better life group’
did mention these problems. In the discussion section an explanation will be offered for
these very strong patterns.
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Similar patterns were found for structural factors and motivation to be in Canada.
The subjects in the group ‘cultural experiences? were a lot less likely to consider
‘availability’ and ‘knowledge of opportunities’ as constraining factors for their sport
involvement than subjects from the ‘better life group’. For the factor ‘financial resources’
the image was slightly different. The four subjects who said money was a constraint were
equally divided across both motivation groups. However, when looked at closer, the way
financial resources were constraining appeared to be different for the subjects of both
motivation groups. The two students from the ‘better life group’ for whom money was a
constraint said money ‘made’ them less involved. The two students from the ‘cultural
experience group’ indicated money prevented them from being involved in certain sports,
but it did not affect their overall level of sport involvement. These patterns for structural
constraints show that students from the ‘cultural experience group’, who put more
emphasis on sport, are less likely to see structural constraints as serious barriers for their
sport involvement. Their high motivation to participate in sport also seems to make these
students feel more self-confident that they can overcome structural constraints. The data
suggest that knowledge of available opportunities can also be seen as an indicator of
motivation to be involved.
Validity
To test the study results for personal biases and to explore to what extent the
factors identified are linked to international students, a validation technique was used in
which the findings were discussed with experts in the field of international students and
campus recreation. The experts from Campus Recreation Services confirmed that in their
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experience they were confronted with all identified factors as barriers to physical active
leisure (S. Ondracka, personal communication, April 26, 2004).
The Campus Recreation Manager and her assistant indicated that the identified
structural constraints are often a barrier for Canadians too. Ondracka recognized that the
sport offerings have to be diversified to meet the specific demands of international
students, but pointed out that many requests from Canadians and international students
alike are not feasible with the available resources. Another structural factor challenged by
Nurse was lack of time. He claimed that good time management is one of the qualities of
a good scholar and that lack of time is not a valid excuse for not being involved in
campus sport programs:
When you’re not able to make a couple hours a week available for sports, you
won’t be able to properly make time to study, eat, sleep, and socialize and
everything else that needs to be done. It’s a matter of managing your time well
and set priorities. (T. Nurse, personal communication, April 26, 2004)
The International Student Advisor did not see a small social network as a big
constraint for international students being involved in sports (R. Ramdhaney, personal
communication, April 18, 2004). He did recognize that, for many international students, a
limited orientation towards sport within one’s circle of friends is a serious concern in this
regard. In light of his experience with international students, he acknowledged that
discrimination is a relevant factor, but warned that many international students mention it
as an easy excuse for their own shortcomings. Ramdhaney also pointed out that, next to
availability, the formalized and structured context of campus recreation programs is a
component in the sports offerings to be aware of as a potentially influencing factor.
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Although the experts in the field added some nuances to the interpretation of my
findings, they acknowledged the specific characteristics of international students. The
International Student Advisor recognized that the different cultural background of most
international students had a profound impact on sporting behaviour. He concurred with
the image that the data suggested for international students; for students with a different
cultural background it is often harder to satisfy their sporting needs than for Canadian
students. Most ‘sport factors’ identified in this study are also relevant for Canadians but
present more often a constraint for students from another country. A lack of skill, for
example, would discourage all students from participating in a certain sport discipline.
However, due to a different sporting culture at home, international students did not have
the same opportunities as Canadians to get experience in many of the available sport
disciplines in Canada. Each factor that I reported on can be understood as a continuum,
with one end facilitating sport involvement and the other end constraining sport
involvement. The lack of power that international students have to shape sport structures
to meet their specific needs, situates them often at the constraining side of factors.
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Chapter VI
Discussion
What is New and What Does it Mean?
To make a contribution to the existing body of literature, research needs to be
linked to earlier studies. Rather than constructing an ‘isolated island of knowledge’, new
studies should build on what we already know (or believe we know), by exploring
whether existing knowledge can be supported, rejected or extended. This project connects
to existing bodies of knowledge on leisure constraints, international students and
adaptation problems faced by students or immigrants who enter a new culture. To show
in a structured way how this study fits into these fields of literature, the results will be
compared with previous studies for the three categories examined: intrapersonal,
interpersonal and structural factors.
First, with regard to intrapersonal factors, this study supports the finding that
ethnicity is an important aspect of a person’s identity (Floyd, 1998; Juniu, 2000; Kelly &
Godbey, 1992; Washbume, 1978). Subjects unanimously agreed that their cultural
background is an important part of who they are. The students in the sample did not use
sport as a means to express their ethnicity, however, although five subjects saw the
potential of sport to do this. Thus this study does not support earlier research that
identified sport as an important means to express oneself ethnically (Paraschak & Tirone,
2003; Ragheb, 1998). Nevertheless, differences in sport behaviour were found to be
linked to cultural background, providing support for the ethnicity theory (Carr &
Williams, 1993; Stodolska & Jackson, 1998 Washbume, 1978).
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All subjects in the sample from Western cultures attach great importance to sport
and are primarily searching for new cultural experiences in Canada. This group was
found to be very distinctive from subjects in the sample who mainly look for
opportunities to improve their life circumstances during their stay in Canada. The
students who came to Canada in search of a better life see education as a major means to
reach that goal. The way these students view sport is affected by their focus on improving
material life conditions. The pressures resulting from financial investments, identified by
several authors, can be confirmed as having a similar impact (Liang & Sedlacek, 2003;
Sam & Eide, 1991). The cost of international tuition fees and a stay abroad is so
expensive that students feel the obligation to excel in their academic work. International
students, mostly South East Asian, with expectations to find a better life, do not assign a
central role to sport in their lives. Downs (2002) made similar findings; in a study on the
value of recreational sport on college campuses, Caucasian students ranked sports higher
than Asian students as a factor for college satisfaction. This means that my study
confirms previous ones that identified professional achievement as a major source of
satisfaction for immigrants (Juniu, 2000; Klineberg & Hull, 1979; Stodolska, 1998). The
International Student Advisor added to this finding, estimating that 90 % of the South
East Asian international students at the University of Windsor intend to stay in Canada,
or at least to work in North America for several years (R. Ramdhaney, personal
communication, April 18, 2004). When these students are involved in sport on campus,
the data show they mostly participate through recreational classes. Students in the
recreational classes report more often that sport is a personal choice; for the students in
the group ‘no involvement’ several conditions had to be met in order to participate.
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The subjects in my study who came to Canada to gain new life experiences as a
main objective were predominantly exchange students with a European background.
These students had a more sports-oriented attitude and were all in the intramural group of
sport involvement. Although this group of students was the most active one, they still
reported lower levels of involvement compared to their sport behaviour back home.
Their focus on sport coloured their perception of factors such as ‘time for sport’,
‘availability of sport options’ and ‘social support’. Rather than seeing ‘what is not
available’ as a constraint to being involved in sport programs, the subjects who are in
Windsor to experience a new culture see ‘time’, ‘availability’ and ‘social support’ as
enablers.
Length of stay in a different culture is a final aspect of intrapersonal factors that is
often studied in the literature. Most authors agree that the perceived importance of leisure
constraints decreases with increased length of stay in a new culture (Juniu, 2000;
Stodolska, 1998). The results from this study challenge that perspective. The findings
seem to point in the opposite direction; the subjects who have been in Windsor for over a
year report more problems with being involved in sport than the ones who have been at
the University for less than a year. By no means should this lead to the conclusion that
with increased length of stay more constraints emerge to be involved in sport. Exchange
students often only come to Windsor for one semester. The cultural background of these
students is what ‘produces’ their easy integration in North American sport culture, as
opposed to a short length of stay. Nevertheless, this study resulted in some valuable
findings with regard to length of stay. Shaull & Graman (1998) believe leisure is a
domain where an ethnic minority conserves some core cultural traits, while adopting
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different traits in other realms of life fairly quickly within the new culture. This study
supports that international students’ leisure behaviour does not entirely converge with
that of the dominant group over time, as suggested by Floyd et al. (1994). Even when
international students get involved in sports that are new to them, they keep their
affiliation with the sports with which they grew up. Ramdhaney (R. Ramdhaney, personal
communication, April 18, 2004) puts it this way: “Most of these students know cricket,
they grew up with it. Eighteen years of their life; that’s all they do, that’s all they think.”
The important element that Ramdhaney indirectly addressed here is the age of the
students. These findings support the belief that individuals get socialized into certain
sport cultures when they are still young, and that these socialization processes result in a
relatively static belief system for sports at this point in life (Brustad, 1988).
As far as interpersonal factors are concerned, the literature has pointed out that a
small social network is a major constraint to academic, social and cultural adaptation for
students who seek education abroad (Kalsner & Pistole, 2003; Sam & Eide, 1991;
Schoorman, 2001; Ward et al., 2001; Wawrzynski & Sedlacek, 2003; Zheng & Berry,
1991). This is supported by the findings of my study, and can be extended to the domain
of sport. The data suggest that the degree to which a limited social network impacts on
actual sport involvement mainly depends on two other factors. Students for whom sport is
a priority or students who claim that sport is a matter of personal choice are able to
overcome this barrier to sport involvement. For some students, a small social network is
even a stimulator to get involved in sports and to meet people, although no previous
studies include this finding. The data also suggest that not only the size of the social
network matters, but also the composition. For instance, exchange students in the sample
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indicated that immediately after their arrival in Windsor, the network of exchange
students encouraged them to participate in campus sports. On the other hand, students
from countries like China might have a very wide network of Chinese friends who do not
encourage involvement in sports.
As expected, a limited social network was also connected to knowledge of
available sport opportunities. All international students in the sample who were not aware
of the different options for physically active recreation on campus also indicated having a
small social network. These results provide support for the findings of other authors, who
pointed out the link between size of social network and knowledge of available
opportunities for leisure (Stodolska, 1998; Stodolska & Jackson, 1998). Based on this
study, these findings can be extended to the field of sport.
Philipp (2000) stresses that it is important not to overlook discrimination or
racism when exploring the issue of leisure for minorities. Half of the students report
experiencing ignorance and stereotypical views of their home country, which suggests
that discrimination is still relevant, if it is defined as “actions or practices carried out by
members of dominant racial or ethnic groups that have differential and negative impact
on members of subordinate racial or ethnic groups” (Feagin, 1991, p. 101). Only subjects
in the sample who belong to visible minorities report instances of discrimination.
Although the students from the sample who belong to visible minorities point out that
there is usually no bad intent involved, stereotypes and ignorance do have some impact
on leisure. This study supports the argument of Stodolska and Jackson (1998) that
discrimination does not necessarily block leisure but potentially compromises its benefits,
such as the enjoyment of the activity.
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The findings also seem to support the belief that ignorance and stereotypes add to
ethnic enclosure (Stodolska & Jackson, 1998). International students tend to seek out
people from their own ethnicity, which limits potential leisure opportunities (R.
Ramdhaney, personal communication, April 18,2004). Driving forces behind this
mechanism are the belief of international students that they will be more comfortable
among people of their own culture and the belief that Canadians will not be able to
identify with them. In this sense, this study can support Samdahl & Jekubovich (1997),
who found that healthy leisure and healthy social relations go hand in hand.
Structural constraints to sport and leisure have been studied extensively. Many
authors point out the absence of opportunities to engage in favourite pastimes during
leisure as a major obstacle for people who enter a new culture (Irvine & York, 1995;
Juniu, 2000; Storti, 1989). Some studies link this constraint to institutional discrimination
(Feagin & Eckberg, 1980; Paraschak & Tirone, 2003; Tirone, 1999-2000). These authors
argue that the current North American sport system was not constructed to address the
needs of minority groups, which systematically puts these people in a disadvantaged
position. I hypothesized that the findings of this study would confirm this phenomenon of
institutional discrimination. A third of the international students in the study did find the
sport offerings constraining, which indicates that the findings of leisure researchers can
be extended to the field o f sport. Five subjects were disappointed that they were not able
to play cricket in the same way they did in their home country. Although the sports
offered by Campus Recreation Services do reflect a North American sports tradition,
diversification of the offering to reach as many students as possible is one of its goals (S.
Ondracka, Campus Recreation Manager, personal communication, April 26, 2004). The
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Assistant Manager of Campus Recreation Services pointed out that underrepresented
groups on campus, such as females and international students, were targeted by specific
sport programs (T. Nurse, personal communication, April 26, 2004). To avoid a one
sided view on this factor, the potential facilitating role of available opportunities also has
to be considered. When coming to a country with a different culture, international
students will not have some aspects of their culture available, but at the same time new
opportunities will open up, which was also recognized by three subjects.
In specific cases, especially for female students who came from a background
where sport was extremely male-dominated, the new situation in Windsor was far more
enabling than in their home country. It should be noted, though, that these same females
are constrained by a lack of experience, as they were discouraged in their home country
from being actively involved in sports. Several male subjects, in contrast, mention that
because of their gender they were privileged in the field of sport compared to the females
back home. Although all female subjects were relatively frequent participants in sports,
only male subjects saw it as a means to gain personal status. This supports Kidd’s (1990)
arguments about a male-centered sport institution and shows that they can be extended to
different cultures than the North American one. Subjects who lived most of their life in
Iran and Saudi Arabia said that sport in their home country was almost exclusively for
males.
Marginality theory explains the differences in leisure between the dominant
groups and minority groups in North America by a difference in financial power (Carr &
Williams, 1993; Floyd, 1998; Hutchison, 1988; Washbume, 1978). Due to a number of
factors, such as international tuition fees and exclusion from work study and work off-
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campus, money was expected to be an issue for international students. A third of the
students in the sample did report that money was a constraining factor for their sport
involvement, which provides support for the marginality theory, in the sense that money
is found to be a relevant factor for sport involvement. The dichotomy between minority
groups with no money and majority groups with sufficient money suggested by the
marginality theory is not supported by the findings. Most of the subjects in the sample
indicated that prices for sport programs reflect their value and are not an issue to be
involved. When subjects do feel constrained by financial resources, often the conversion
of the cost into the currency of their home country is what renders money an issue (This
point was also highlighted by the International Student Advisor). Nevertheless, this
component should be taken seriously, as a high proportion of international students come
from Third World countries, and Ramdhaney estimates 20% of the international students
at the University o f Windsor are having serious financial problems (R. Ramdhaney,
personal communication, April 18,2004).
The literature identified insufficient knowledge of the local language as the most
important structural factor to ‘normal functioning’ for international students (CBIE,
1996; Klineberg & Hull, 1979; Liang & Sedlacek, 2003; Schoorman, 2001; Storti, 1989;
Torres, 2003; Ward et al., 2001; Westwood & Barker, 1990; Zheng & Berry, 1991).
Stodolska (1998) found language was more an issue in work and school than in leisure
for Polish immigrants. I expected this study would show that experiencing an academic
program in a second language would seriously increase time spent on school work,
leaving less time for leisure. It appeared, however, that the subjects did not have to invest
more time in school work as a result of this factor. The meaning of this result is limited
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though, since the sample was not selected on the basis of language; only four students
were interviewed for whom English was not (like) a first language. Three subjects
indicated that their accent made them feel like an outsider in settings where they formed a
minority. This point extends claims of authors that language is an important aspect for
practitioners in the field of leisure to be aware of (Carr & Williams, 1993; Juniu, 2000),
because one’s accents might impact on intrapersonal and interpersonal factors.
Klineberg and Hull (1979) argued that it is very difficult for international students
to make time for leisure as a result of all the time that goes into adjusting to the new
culture. The data provide little support for this statement; only two subjects indicated that
all the formalities and practical things they had to take care in the first period after their
arrival in Canada required a lot of time and energy. The findings of this study provide
more support for authors who indicated a focus on academic achievement as the factor
that leads to time being seen as a barrier for leisure (Liang & Sedlacek, 2003; Sam &
Eide, 1991; Ward et al., 2001). A third of the sample indicated that schoolwork prevented
them from being involved in sport as much as they wished. In contrast to what was
expected, the rest of the sample indicated that time was not a problem for their
involvement. Most studies on leisure constraints found that time was a constraining factor
for people in leisure (Kay & Jackson, 1991). I believe that the qualitative nature of my
research helps to explain this difference from most research findings. When time is one
of the options presented for leisure constraints in written questionnaires, most people will
select it as an important factor (Shaw et ah, 1991). A physically active lifestyle is highly
valued in modem societies and lack of time is an easy excuse for those who do not
correspond to the norm. The nature of qualitative studies enables the researcher to detect

R eproduced with perm ission of the copyright owner. Further reproduction prohibited without permission.

INTERNATIONAL STUDENTS AND SPORT 9 4

cases where reporting lack of time hides other underlying barriers, by asking follow-up
questions (Carr & Williams, 1993; Kelly & Godbey, 1992; Henderson & Bialeschki,
1993). One subject in my study, for example, reported a lack of time at first, but changed
his wording to ‘bad time management’ after more follow-up questions, linked to his low
motivation to be involved in sports.
The expectancy-value theory (Wigfield & Eccles, 2000) shows how skill and
experience are related to sport involvement. Researchers from this perspective argue that
individuals’ choice, persistence, and performance can be explained by their beliefs about
how well they will do on the activity and the extent to which they value the activity. The
results of my study provide strong support for this theory, as all subjects indicated that
skill in a certain sport adds to the enjoyment of the activity. These results concur with the
findings of Brustad (1988), who identified ‘perceived lack of skill’ as a main factor for
drop-out in sport, as it partly undermined enjoyment of the activity. The data suggest that
the subjects’ differing sporting backgrounds add to the extent to which lack of experience
is a constraint. Half of the subjects claim that lack of skill prevents them from
participating in sports that are not popular in their home country. Several subjects also
felt they were too old to learn new sports disciplines in which they had no experience
whatsoever.
A danger that arises from systematic and detailed analysis of social phenomena is
that problems are often deconstructed into a number of smaller factors in a way that
undermines understanding of the original problem as a whole. Leisure scientists Kelly
and Godbey (1992) stress that personal choices about leisure result from a whole series of
factors. Jackson (2000), whose research focus is specifically oriented towards leisure
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constraints, acknowledges that intrapersonal, interpersonal and structural constraints are
connected through various links. This study fully supports those claims. The place that
sport holds in the life of international students clearly had an impact on how the
relationship
between other factors and sport was perceived. For instance, subjects who
indicated that sport is not a priority for them, were more likely to see ‘small social
network’, ‘availability’, ‘money’, ‘time’ and Tack of skill’ as constraining factors. The
same individuals were also more likely not to be aware of available opportunities and to
indicate ‘walking to the St. Denis Centre through cold weather’ as a constraint. These
findings show that no factors in the decision-making process of international students to
engage in sport are neutral. All structural factors have an intrapersonal side to them, in
the way they are perceived. For example, the same skill level might be constraining for
one student and facilitating for another one. Another example would be the extent to
which an accent impacts on sporting behaviour. This depends largely on how students
view themselves in relation to other people. These examples show that the willingness
and motivation of students to invest effort, time and money in sport depends on how
much they value the activity on the one hand and on how they see themselves on the
other hand. Students who value sport and who view themselves as social and physically
talented will most likely be motivated to make serious investments in sport.
One theory cannot explain all the differences between sport behaviour of
dominant groups in a society and sport behaviour of minority groups. Floyd (1998) and
Hutchison (1988) recognize that ethnicity theory and marginality theory can only explain
some aspects of leisure behaviour. This study shows very clearly that every international
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to sporting behaviour, for instance a more sports-oriented culture in Europe compared or
an education-focused South Asian culture, generalizations cannot be made. For example,
even though sport in Malaysia is not a highly emphasized aspect of life, one of the
Malaysian subjects in the sample wants to become a professional ballerina. Another
example would be the rugby-playing Indian student in the sample who spent several
years in Sri Lanka, South Africa and England, and who presents a very unique case. All
people represent individuals who were shaped through a unique set of (sport)
socialization processes, and who in turn shaped their own sporting background on the
basis of what they judged to be important. Nevertheless, the impact of culture on sport is
profound. Washburne (1978) claims that values, social organization and norms of a
society are reflected in leisure and sport. Yet, through interviewing students from
different cultures, my personal belief has grown that what unites people is at least as
important as what distinguishes them. A universal desire to be physically active and to
compete seems to exist, which makes sport a unique vehicle with the potential to bring
people together.
Theoretical Considerations
All research builds on some assumptions that remain untested in the actual study.
A basic assumption that underlies this study is the belief that the leisure constraints model
is an effective instrument to understand the factors that shape people’s everyday leisure
choices, including sport choices. This model assumes that all people have a desire to
participate in leisure activities, and that non-participation is an indicator of the presence
of one or more constraints. The value of this model is twofold. First, it provides a holistic
view on leisure factors. The model includes intrapersonal and interpersonal factors that
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were largely ignored in the early days of leisure constraints research, when the focus was
on structural constraints (Jackson, 2000; Kay & Jackson, 1991). Second, the distinction
between intrapersonal, interpersonal and structural leisure constraints have practical value
as every category of constraints demands specific intervention.
As constraints to leisure evolved into a whole field of research within leisure
studies in the 1980’s and 1990’s, the constraints model became the dominant paradigm in
this domain (Jackson, 2000; Philipp, 2000; Raymore, 2002; Samdahl & Jekubovich,
1997). The danger of this development lies in what Philipp (p. 121) labels “the cognitive
tyranny of the dominant paradigm in leisure research on minorities”. When the
constraints model becomes accepted as the norm in an uncritical fashion - when it
becomes naturalized as a ‘normal’ way of looking at leisure - it promotes a research style
that continuously reinforces itself, by directing the focus of study towards questions that
do not challenge the validity of the existing body of knowledge. In other words, when the
constraints model is used as a starting point for leisure studies without question, this
research becomes uncritical.
Although the constraints model is dominant in leisure research, it has been
challenged for different reasons by several authors. One critique addresses the usefulness
of the model for predicting actual participation in a specific leisure activity based upon
the presence or absence o f constraints (Nadirova & Jackson, 2000; Shaw et al., 1991;
Kay & Jackson, 1991). Several studies have pointed out that having more perceived
barriers for a specific activity does not necessarily connect to the level of involvement in
that activity (Nadirova & Jackson; Shaw et ah; Kay & Jackson). ‘Lack of time’ is one of
the factors that was found to have a limited value for predicting participation. Moreover,
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Shaw et al. (1991) found that a reported ‘lack of time’ for a certain activity was often
accompanied by a higher level of involvement in the activity. Although the authors had
no explanation for this seemingly contradictory phenomenon, I would argue it can be
explained by looking at ‘lack of time’ as an indicator of how highly an activity is valued.
When a person has the desire to engage in a certain activity more than the current level of
involvement, it can be assumed that this activity is important for that person. When
people indicate that they do not want more time to engage in a certain activity, even when
the current level of involvement is already very low, this probably means that the activity
is not highly valued. This critique on the leisure constraints model has led to a reevaluation of the criterion variables for the presence of leisure constraints. Nadirova and
Jackson argued that the presence of leisure constraints might have outcomes other than
non-participation, such as lower frequency of participation and lower levels of enjoyment
of the activity.
A second critique on the constraints model, which was formulated by Samdahl
and Jekubovich (1997), is more fundamental. These authors point out the contradiction
between the modern conception of leisure and the incompatible conception of leisure
constraints. The model of leisure constraints has a perspective on leisure that puts the
activity in the center, by assuming that the presence of constraining factors affects the
activity. In this view, the leisure activity itself is the driving force that motivates people
to get involved in it. Samdahl and Jekubovich challenge this idea, as their study indicated
that people’s motivation to participate in an activity does not always come from the
activity itself, but often in the first place from a desire to spend time and share
experiences with friends or family. These authors made a very important contribution to
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the literature of leisure studies as they re-oriented the focus of leisure scientists. In line
with the modern conception of leisure, their orientation focuses on self-expression of the
individual; they have put the individual back in the middle by focusing on enjoyment of
the activity rather than focusing on the activity itself as a motivator to attract people. This
theory, based upon the findings of these authors (Samdahl & Jekubovich), undermines
the usefulness of the constraints model by moving away from the activity as the most
salient feature of leisure. The data of my study provide support for this theory in that
several subjects indicated meeting people or socializing as a goal of sport participation
rather than being involved in the sport itself. Jackson (1997), a renowned leisure
constraint scientist and fervent advocate of the constraints model, replied to the critique
of Samdahl and Jekubovich. He acknowledges the value of modifying and refining the
constraints model, but argues that much of Samdahl and Jekubovich’s critique is based
upon their own narrow interpretation of how constraint researchers define constraints
(Jackson). However, Jackson fails to tackle the core of their critique, which - in my
opinion - consists of the incompatible leisure constraints model with the modem
conception of leisure.
Raymore (2002) also makes a valuable contribution to this discussion by offering
a different perspective on leisure. This author suggests that to fully understand
participation in leisure behaviour, facilitators have to be included in the analysis. The
rationale behind this is that the absence of constraints does not necessarily lead to
participation a certain activity. Raymore’s perspective influenced my study, and I
replaced the terminology ‘constraints’ by ‘factors’. The consequences of this adjustment
were more far reaching than just a different use of words. This approach enabled me to
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see both sides of factors that influence sport behaviour and helped me avoid pigeonholing
international students as ‘victims’ due to their choice to go study abroad. This gave me
the opportunity to challenge previous studies that found immigrants and international
students to be in a disadvantaged position for leisure. Nevertheless, I do not agree with
Raymore’s argument that facilitators and constraints are completely separate constructs.
He claims that non-participation when no constraints are present must mean that other
factors (i.e., facilitators) exist that are essential in the leisure decision-making process
(Raymore). However, this argument implies an isolated perspective on leisure
constraints; it ignores certain intrapersonal factors in the decision-making process for
leisure choices. From my perspective, facilitators and constraints are different ends of one
factor that can be understood as a continuum. For example, the unavailability of partners
to participate with in leisure can be seen as a constraint, whereas partners who encourage
participation can be seen as a facilitator.
Floyd et al. (1994) also suggest an alternative for the dominant constraints model.
In line with the findings of Shaw et al. (1991), these authors found social structural
variables to be better predictors of participation than reported constraints (Floyd et al.).
More specifically, they found that people tend to identify with particular groups and often
embrace what is valued and reject what is not accepted or desired by those groups.
Applying this rationale to my study would mean that leisure behaviour and sport
behaviour of international students should be analyzed on the basis of their memberships
in different social and cultural groups. Pitfalls of such an approach exist, although this
perspective offers a valuable angle on the subject matter and all efforts to question a
dangerously dominant paradigm should be applauded. Kivel (2000) points out the danger
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of a priori construction of categories of identity such as race and ethnicity. This author
suggests that searching for explanations of leisure behaviour on the basis of such
categories leads to a tendency to reinforce the construction of hegemonic identities. In
other words, by taking social categories like class, race, gender or ethnicity as ‘natural’,
findings are shaped by rather inflexible ideas about the differences between people. For
instance, a difference between a male and female individual will almost automatically be
attributed to their gender, rather than to the person that they are.
I have included these theoretical considerations to illustrate that findings obtained
by researchers are never ‘neutral’. Models are constructed to explain reality, but can
never encompass the complexity of what is studied, for the simple reason that they
always are a simplification. Theoretical models provide useful tools for gaining insight
into reality, as they allow us to see relations and patterns behind different (social)
phenomena. Scientists just have to be aware that models provide only one way of looking
at what is studied. Nevertheless, valuable data can be obtained through appropriate use of
the research instruments, providing practical implications that are useful to practitioners
in the field.
Practical Implications
This study is only exploratory, and has as a main goal creating awareness about
the issues related to international students in Campus Recreation Programs. Although
more research needs to be done to gain deeper insight into this subject matter (see 6.4.
Recommendation for Future Research), this study provides some useful information for
professionals in the field of campus recreation services.
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Campus Recreation Services play an important role in the provision of physically
active leisure opportunities for international students. The data support this statement in
three ways. First, the subjects in the sample who are involved in sport programs at the
University of Windsor stress that convenience and reasonable cost to participate are
important facilitators for their involvement in sport programs. Most international students
do not have access to a car and live on campus or close to campus, which makes the
convenient location of the St. Denis Centre important. Second, students who are not
involved in any programs reported lower physical activity levels than in their home
country, which suggests that they do not fulfill their sporting needs somewhere offcampus. The final indicator on the importance of Campus Recreation Services comes
from interviewees’ intentions to be involved in sport. All subjects in the study said that
they want to be involved in sport, even though for some, it is not a priority.
If all international students have a desire to participate, and they look for it on-campus,
this means Campus Recreation Services have a duty to address these needs of the
international student population.
A second finding that emerged from the study and that administrators should keep
in mind is that international students have a different cultural sporting background, which
means they are used to different ways of satisfying their sporting needs. The findings of
the study indicate that these differences in sporting traditions are easier to overcome for
exchange students than for other international students. All exchange students in the
sample were involved in sport on campus and they did not express an intention to become
more involved, which suggests that their sporting needs are satisfied. Campus Recreation
administrators should focus on the rest of the international student population as a special
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needs group, with primary focus on students from South East Asia, since they make up
the majority of international students on campus (Appendix G). The recommendations I
make in the rest of this section are mainly oriented towards this target group.
Constraining factors can hinder the experience of leisure but do not form absolute
obstacles to experiencing leisure (Crawford & Godbey, 1987; Kelly & Godbey, 1992;
Pavelka, 2000). It is hopeful to note that the four subjects in the sample who are involved
in sport programs and who belong to the ‘target group’ of mainly South Asian students
show that constraints can be overcome. The literature suggests to administrators who run
sport programs that different categories of constraints require different methods to help
people in dealing with those barriers. Kelly and Godbey also recommend tackling
intrapersonal constraints first, as they undermine the will to engage in sporting activities.
In the hierarchy of constraints, these authors rank interpersonal factors second and
structural factors as least important (Kelly & Godbey). Although I would agree with this
hierarchy in constraints, it is definitely not a general rule. For instance, as was shown by
the research of Samdahl and Jekubovich (1997) and confirmed by this study, the
motivation to participate in sport does sometimes not come from the sport itself, which
means that focusing on the activity will not always be the most effective strategy to
encourage involvement.
Specific to the Campus Recreation Department of the University of Windsor, I
would suggest a strategy with two main focuses. In the first place, I recommend a focus
on sport activities for which no intrapersonal barriers exist. In practice, this means that
the managers of Campus Recreation should conduct some research to find out what
sports are most popular among international students, and diversify the program
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accordingly to accommodate the needs of as many international students as possible. In
keeping with the model of recreational classes, team sport opportunities should also be
offered at the beginner’s level, which would help to overcome the structural constraint of
‘lack of skill’. In this way, ‘availability’ as a structural constraint will be minimized and
international students will become more appreciative of the sports offered. In the past,
serious efforts of this type have been made through the organization of table tennis
tournaments and a complete cricket league, with mixed success (T. Nurse, personal
communication, April 26, 2004). When a demand exists for a certain activity, but few or
no students participate in that sport program, this indicates the presence of interpersonal
constraints and/or other structural constraints rather than a constraint due to availability.
Communication with international student groups will be a key element in both
strategies, initially to overcome the problem of awareness. With regard to the factor
‘financial resources’, it does not seem feasible to lower the fees of different sport
programs, as the money from subscription fees is needed to cover expenses for
instructors, facilities and equipment (T. Nurse, personal communication, April 26, 2004).
However, international students should be informed about what the fees are used for, to
help them realize that the cost to enter reflects the value about what is offered. At the
same time and more general in scope, combined efforts of student societies and human
rights groups should be directed to end financial discrimination against international
students. The case of New Brunswick should be used as a model, where international
students will be allowed by the federal government to work off-campus for up to 20
hours per week, starting May 1st of 2004 (Sullivan, 2004). Such measures would create
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some financial opportunities for international students who really need it, even if they
would decide not to use the extra money for sport.
Interpersonal constraints should be addressed in promotion campaigns, by
stressing that sport offers a great opportunity to meet new people. This attempt to use a
limited social network as a facilitator could be more effective than reinforcing the
perception that a limited social network is constraining for involvement in sport. New
international students in the research sample expressed a need to make new friends,
which could make sport seem attractive in this regard. Westwood & Barker (1990) have
pointed out that friendships do not develop automatically, but true sharing of special
experiences such as sport do create friendships. The possibility of signing up individually
for intramural leagues also should be highlighted in the same awareness campaigns, as
the interviews for this study revealed that a perception exists that signing up as part of a
complete team is the only option. Reduced fees for international students who sign up in
pairs for a sport program was an idea of the Assistant Campus Recreation Manager that
came up during a brainstorming session on this issue (T. Nurse, personal communication,
April 26, 2004). This special offer would not only reduce costs for participation, but
would also stimulate students to provide social support to each other.
A second approach to stimulating involvement of international students in sport
programs would be specifically targeting students who do not consider sport as an
important part of their life. These international students will present the biggest
challenge, as they will need to be convinced that sport deserves a place in their life. Since
a lot of students in this target group attach great importance to education, it seems
opportune to use this angle in attempts to encourage them to become an active participant
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in sport programs. The value of following an academic program in a different country
stems to a great extent from the potential to obtain new cultural perspectives, which could
be very valuable in several professional careers. The best way of gaining these new
insights is through involvement in the local community. Sport offers a great avenue to
reach this goal in a pleasant manner, with important health benefits as a bonus. It is rather
unlikely that the Campus Recreation Department, as a single social agent, would be able
to realize the ambitious goal of re-orienting international students’ focus towards sport.
Close cooperation with the staff of the International Student Center would definitely
improve the odds of being successful in such an attempt. The International Student
Advisor and his staff should encourage international students to get the maximum out of
their stay at the University of Windsor, and make clear that a one-sided focus on
academic performance would compromise that objective. Administrators who work
closely with international students should suggest getting involved in sport programs as
one option for tasting the new culture.
Both strategies - focusing on popular sports among international students and
focusing on international students who put low emphasis on sport - should be used
together. The first strategy definitely has the potential to serve as a stepping stone
towards the goal of the second strategy. When enjoyment is high, international students
themselves will be promoters of the programs and will establish contact with the local
community.
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Chapter VII
Summary, Conclusions and Future Research
Summary and Conclusions
This study has attempted to add to existing knowledge about adjustment problems
of international students to a new academic environment (Kalsner & Pistole, 2003; Liang
& Sedlacek, 2003; Schoorman, 2001; Torres, 2003; Ward, Bochner, & Fumham, 2001;
Wawrzynski & Sedlacek, 2003). Instead of focusing on aspects that hinder academic
performance of international students, the goal in this project was oriented towards
exploring aspects that contribute to the wellbeing of these students. More specifically, the
purpose was to study factors that have an impact on involvement and enjoyment of
physical activity programs organized by Campus Recreation Services.
Twelve semi-structured interviews were conducted with students from India,
Nepal, Bangladesh, Malaysia, Iran, China, Sweden and Australia. The sample was
selected to have the same number of male and female subjects and to have four
interviewees from three different categories of sport involvement in Campus Recreation
Programs in Winter 2004: intramural leagues, recreational classes, and no involvement.
The transcribed data were managed with the NUD*IST software program, which enabled
the researcher to get an idea of the importance of all relevant factors for every subject as
an individual and for the sample as a whole. Factors influencing sport behaviour were
divided in three categories: intrapersonal, interpersonal and structural factors (Crawford
& Godbey, 1987).
Intrapersonal factors appeared to have a very important impact on the sporting
behaviour of international students. This influence did not so much concern ethnic self-
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expression, as was previously found by some authors (Paraschak & Tirone, 2003;
Ragheb, 1998), but rather linked to favourite sport disciplines and the emphasis subjects
put on sport, which affected their perception of other factors such as time, availability and
social support. The data showed a pattern that distinguished exchange students from the
rest of the sample. The former group, which consisted of students from western countries,
was motivated to experience several aspects of North American culture, including the
sports culture. The latter group, mainly consisting of students from South East Asia, was
looking for better life circumstances through education, which pushed sport participation
to the background. However, based on involvement in sport, it appeared that some of the
Asian students in the sample managed to overcome the barriers they perceived around
involvement in sport, in spite of their lower priority on sport. Recreational classes
appeared to be a great opportunity for those students who have a limited social network,
as no partners are required for participation. The fact that these classes are offered at
different skill levels turned out to be a strong point of the sport program. Recreational
classes provide opportunities in several sport disciplines to improve skill, which was
considered an essential factor in the enjoyment of sport by all subjects, in line with the
expectancy-value theory (Wigfield & Eccles, 2000).
Interpersonal factors were found to work in two directions. Some international
students were motivated to become involved in sports to meet new people. This
contradicts previous findings in several studies, which report that a small social network
constrains leisure experiences (Ward et al., 2001; Stodolska, 1998; Stodolska & Jackson,
1998; Zheng & Berry, 1991). However, for other subjects a small social network was
problematic for their sport involvement, because they had difficulties finding partners and
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a low awareness about available sport programs, especially when their circle of friends
consisted of international students who were not very sport-oriented. The subjects’
perception of experiencing ignorance and stereotypes from people in the local community
seemed to reinforce ethnic enclosure, with resulting negative effects on sport
involvement.
Subjects’ perceptions of structural factors depended largely on whether sport
was seen as a priority or not. Subjects for whom sport was really important were less
likely to see factors of time, money, skill and availability as barriers for their sport
involvement. Comparing the new sport situation to what used to be ‘normal’ in sport
back home also had an effect on sport behaviour. For this reason, some students were
reluctant to pay for sport programs, in spite of the inexpensive sport opportunities offered
by Campus Recreation Services. In contrast to earlier research findings, language did not
seem to decrease work efficiency for academic projects.
Female students from home countries where sport was male-centered were
simultaneously facilitated by a more tolerant view on women in sport and constrained by
a lack of experience due to the sport culture back home. These female students do express
a desire to participate in sports, if attractive opportunities are available.
Compared to most studies on leisure constraints, time was less important as a
constraint in this thesis. These findings may result from the qualitative nature of the
study, which facilitates insights on deeper underlying barriers. Time was mostly reported
as a problem for sport participation by students who attached great importance to their
academic performance.
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The claim of authors who argued that with increased length of stay in a new
cultural environment the amount of perceived barriers to participate in leisure activities
would decrease (Juniu, 2000; Stodolska, 1998), is challenged by the findings in this
study. Constraints such as lack of awareness and a small social network were at least as
much of a problem for students who have been in Windsor for over a year as for new
international students. However, the research sample was not designed to test for this
type of relationship.
In this study, I have attempted to illustrate the complexity of the studied subject
matter. Sporting behaviour of international students is affected by a whole series of
interconnected factors, and every student presents a unique case. It will be a challenge for
practitioners in the field to use the findings of this study in their efforts to meet the needs
of the international student population. Diversification of available sport disciplines will
be only one of the steps needed in an efficient approach for encouraging international
students to become involved. Communication with the international community will be
essential in this process, not only to create awareness among the students, but also to gain
more insight into factors that determine their sport behaviour.
Recommendations for Future Research
As pointed out earlier in this document, the nature of this study is only
exploratory and many questions remain unanswered. This research will hopefully
increase awareness about international students on campus. As of this moment, people
are aware of visible minorities in the sense that their presence in relatively large numbers
is noticed, but ideally administrators of the university and other students should learn
more about their cultural backgrounds and the ways that they are different from the
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majority. Research is needed to gain more understanding about the factors that influence
the well-being of international students in Windsor. This knowledge would assist in the
facilitation of a healthy leisure experience, with physical activity as an integral
component of that leisure.
Specifically in the domain of sport, my data suggest further study of some factors
that seem to influence sporting behaviour. The sample selection in this study was not
based on first language, and resulted in only two subjects from an Asian background who
did not grow up with English. More qualitative research with higher numbers of subjects
should be done to understand the role of language in sport for non-English speaking
students. Effects of length of stay in this study were compounded by effects of cultural
background. Concerning length of stay, exchange students who are only at the University
of Windsor for one or two semesters can hardly be compared with South East Asian
students who have been in Windsor for over a year. I suggest samples get selected on the
basis of specific home countries, which allows for a comparison of individuals from the
same cultural background who have been in Windsor for various lengths of time. A
specific focus on students from one or two cultural backgrounds would also allow for an
extensive study of their cultural background, rather than relying solely on the information
the subjects share in interviews. In-depth research on the cultural, political and economic
situation in their home country would help to understand what problems and
opportunities the North American society brings to international students. I would
suggest orienting the research focus in the first place towards students from China, India,
Bangladesh and Pakistan, as these students together comprise 70.5% of the entire
international student population (International Student Center, 2004). For these groups,
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an aspect that needs further study is the relative position of sport in the whole leisure
package. Leisure transcends all life domains (Pavelka, 2000; Raymore, 2002; Samdahl &
Jekubovich, 1997). Many of the benefits that are produced by involvement in sport can
also result from other leisure activities, which are therefore worth investigating. The
importance of investigating different domains of leisure separately comes from the
difference in constraints that arise from various leisure settings (Henderson & Bialeschki,
1993). The study of home-based leisure, for example, would lead to a whole different set
of leisure constraints than the study of sport as leisure. Studies that are qualitative in
nature are also suitable to study the relationships between intrapersonal, interpersonal and
structural factors that impact on leisure behaviour.
Qualitative studies will have to be complemented with quantitative research, to
get a more precise picture of the proportion of international students involved in campus
sport and the areas where they are most represented. Quantitative studies are also
recommended to enable comparisons between levels of involvement and sporting
demands of different international student groups. Such data would help Campus
Recreation Services identify specific groups for whom promotion campaigns can be
targeted. However, international students do not form the only group of students who
need special attention with regard to sporting needs. Minority groups among Canadian
students, such as First Nations students, deserve special attention with regard to sport as
well, since most modern sport programs, originally, were not constructed to fit these
students’ needs (Paraschak & Tirone, 2003).
In the field of leisure constraints research more generally, continuous efforts
should be made to redevelop and refine theoretical models that were constructed to
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understand leisure behaviour. Simultaneously, empirical testing should be done to
explore the degree to which these models manage to ‘catch’ reality. The critique of
Samdahl and Jekubovich (1997) especially deserves serious consideration as it has the
potential to lead to new theoretical models that fit with modem perceptions of leisure.
New models that offer different angles from which to study leisure can also contribute to
the field and co-exist alongside existing models. Qualitative research is particularly
helpful in theoretical development as it offers better chances to understand the underlying
meaning of what is studied. Nevertheless, a triangulation of methods is most effective to
gain a more complete understanding of the reasons and problems for people to engage in
certain leisure activities, and more specifically, to engage in sport.
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APPENDIX A: Interview Guide
Preamble:
Thank you for taking part in this study. To recap for you, the purpose of the
research is to look at the sport experience of international students at the University of
Windsor. With your permission, I would like to tape record the interview. If you want the
machine turned off at any point, just let me know.

P art 1. Demographic Information and History in Sport Involvement
(Please fill out Part 1 before the actual interview.)
- Choose a name (pseudonym) that will be used in the study to report your data. This will
help to assure anonymity for the information you share in the interview.______________
- What is your age?_________________________________________________________
- What is your sex? (circle one)

male

female

- What is your country of origin?______________________________________________
- With what ethnic group do you identify?______________________________________
- What is your program o f study?_____________________________________________
- What year are you in ? _________
- How long have you been at the University of Windsor?___________________________
- Do you live with other international students?__________________________________
- Do you live on campus or off campus?________________________________________
- Do you have family in Canada?_____________________________________________
- What is your marital status?
- Have you studied at any other North American institutions?

How long?

- What is your first language?
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- How do you rate your competence of English? (circle one)
Written language causes:

frequent problems

occasional problems

no problems

Oral language causes:

frequent problems

occasional problems

no problems

- In what types of physical activity have you participated in your home country?______

- Are you still involved in those activities?___________________
- If no, would you still like to be involved in those activities?____
- If you would not like to be involved those activities, why is that?

- Do you play, or have you played any sports that are organized by the University of
Windsor? (circle)
♦ Intramural competitions:
basketball, floor hockey, football, ice hockey, soccer, ultimate frisbee, volleyball,
water polo.
♦ Recreational programs:
aquatics, fitness, mind and body, dance, self-defence, kayaking.
♦ Free activities:
free swimming, work out in gym, use of other facilities
♦ Other?_____________________________________________________________
- Do you participate in sports on campus that are not organized by the University?_____
- Which ones?___________________________ How frequent?____________________
- Do you participate in sports off campus that are not organized by the University?_____
- Which ones?___________________________ How frequent?_____________________
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Part 2. Intrapersonal Factors
- Do you let people know what your home country is? Why is this important/not
important for you?
- In what ways is your home country’s sport culture different from the sport in Canadian
culture?
-

E.g., does sport hold a different place in life, do people play sport for
different reasons, is the sport culture more/less competitive, is sport
differently valued?

- How does physical activity enable you to show people who you are as a person?
- In which of the listed sport programs from the University of Windsor would you
consider participating? (circle)
♦ Intramural competitions:
basketball, floor hockey, football, ice hockey, soccer, ultimate frisbee, volleyball,
water polo.
♦ Recreational programs:
aquatics, fitness, mind and body, dance, self-defence, kayaking.
♦ Free activities:
free swimming, work out in gym, use of other facilities
Other?______________________________________________________________
- What is the difference between the activities in which you would consider participating
and those in which you are not interested?
- Have there been any changes in your sports behaviour / preferences since your arrival in
North America?
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- Has there been a change in the way you see sport in general? (E.g., more / less as a
social activity, more/less as competitive, more/less as part of a healthy lifestyle, more/less
as a form of self-expression)
- What was the primary reason for you to come to Canada?
- Are you planning to stay in Canada / North America? Why / why not?
Part 3. Interpersonal Factors
- Who are the partners with whom you participate in sport or other leisure activities?
- When you compare Windsor to your home country, is there a difference in the amount
of social support you experience to participate in sports?
- Which people encourage you to participate in sport?
- Can you describe the ways in which ways people encourage you to be involved in
sport?
- Were you ever in a situation where you wanted to participate in a sport but did not as a
result of the lack of partners?
- Can you think of any sport situations in which you got special attention from people
because you are not Canadian?
- Are there people who discourage your involvement in sport?
- If yes, in what ways?
Part 4. Structural Factors
- Do you receive financial support for your studies at the University of Windsor from
your parents / government / other?
- Do you find yourself adequately funded?
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- Can you think of any physical activities you would like to join but can’t because of
limited financial resources?
- If you had extra income, would you spend any of the additional money on sport?
- Do you consider the fees to participate in intramural leagues (20-100$CAN / team) and
intercollegiate leagues (60$CAN / player) reasonable?
- Do you consider the fees in recreational clubs off campus reasonable?
- What are the differences (e.g., comfortableness, clarity, depth) for you between talking
to people in English and in your first language?
- If English is not your first language, how does that fact influence your leisure
behaviour?
- If English is not your first language, how does that fact influence the time you spend on
academic tasks?
- Can you remember occasions when people complemented you on your language skills
or when they made derogatory comments about your language proficiency?
- Can you think of situations where people were interested in you as a result of your
accent?
- What is your first priority in time allocation? What is second and what is third?
- If you had one hour extra every day, what would you spend it on?
- Can you remember examples of occasions where a lack of time prevented you from
engaging in physical activities in which you wanted to participate?
- Are different types of skills in sport valued in your country of origin as compared to
Canada? If yes, what are the differences?
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- Can you give examples of situations where skill was a factor that prevented you from
participating in certain sports?
- Were there cases in which you were added to a team or game because of your skills?
- Are there certain sports in which you excel that are not offered by Campus Recreation?
- In what ways could Campus Rec. make efforts to meet your needs with regard to sport?
- Through the services of the university can you still participate in favourite sports /
physical activities from your home country?
- In your home country, is there a difference in sport for men and women?
- Were you ever treated differently in sport compared to your male / female counterparts?
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APPENDIX D: Author’s Autobiography
About 23 years ago I was bom in Belgium, and I lived most of my life in a rural
village in the Flemish speaking part of the country. From when I was a child, I loved
being involved in physical activities and when I went from one place to another, I always
seemed to be running, impatient to discover the world around me. I remember vividly the
pride I felt one day when I came running home from school and my parents were working
in the garden. My mother yelled from one side of the garden to the other, where my
father was working; “Look, our athlete’s home!”. At that point, I truly believed I had the
potential for becoming an Olympic Champion one day. As soon as I was old enough, I
joined the local soccer team, as this was the only available organized form of sport in
those days for me (Currently, in Wortel, my hometown, there is also a cycling club and a
tennis club). For 15 years I played in the local soccer club, together with the ‘boys from
town’, with whom I went to school from kindergarten until highschool. We formed a very
tight group. Sport in Belgium is mainly organized in a club system, separate from school.
From a young age, great soccer players and cyclists of our nation became my
heroes. This is not surprising, as every weekend soccer is a central element in numerous
households in Belgium, with many children playing in the afternoon and lots of soccer
fanatics following the national league games in the evening. Cycling is probably even
more characteristic, as it forms a major component of our cultural heritage. The
‘Flandriens’ were the workmen from the Flemish people who dominated cycling in its
early period, when it was still mainly an amateur sport. Through their heroic races with
mainly opponents from France and Holland, in which they displayed extreme endurance
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and character, they obtained the status of ‘heroes of the people’, as they often held very
modest positions in society such as mailman or butcher.
When I went to high school, the physical education classes were the highlights of
my school week and I excelled in several disciplines, especially long distance running.
Nevertheless, my awareness started to grow that I lacked the talent to make it to the elite
level. To be able to stay involved with my hobby on a professional basis, I decided to
become a physical education teacher. I went to the K.U.Leuven, where I got both my
undergraduate degree in Human Kinetics and my teacher’s degree in Physical Education.
In this period, I was (re)introduced to track and field, swimming, gymnastics, handball,
basketball, volleyball, dance, kayaking, judo, rugby and rock climbing, as all those
disciplines were part of my curriculum. During my teaching internship at my former
highschool, I discovered that teaching physical education is not the same as being in one
of those classes. Looking around as the day of graduation from the university in Leuven
came closer, I knew it was time to make a decision. My parents were expecting me to
start looking for a job soon and to join the work force. But when I looked at my ‘old
friends’ from the soccer team, the majority of whom were already working for several
years, I knew I was not ready yet to make that step. I was afraid of getting stuck in the
daily routine of a job; I wanted to spread my wings and fly. That is why I am in Windsor
today.
I feel extremely privileged that I was given the opportunity to study in Canada,
and until now I have enjoyed (almost) every moment of it. I feel like I was given the
chance to go back in time, to start running again, discovering the (new) world. One of the
most fascinating components of the Canadian culture to me is its diversity in people.
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Many immigrants add to the richness of the Canadian culture. It is hard to believe that
Canadians form one nation, since the population is so diverse. The differences between
myself and the people I met in North America (I got the opportunity to explore different
parts of Ontario and Quebec, and to do an internship in Washington DC) brought me
closer to my people than ever before. Through confrontation with different belief systems
I learned more about my own culture than I could have imagined. I realize now how I
was shaped through different socialization mechanisms to become the person I am today.
At the same time, I learned how important my ethnic background is to me and fulfilled
the role of Belgian ambassador with pride.
When I came over to Windsor, I brought my love for sport and physical activity,
so it is not surprising I soon got involved in many forms of sport. I was on intramural
teams for soccer and ultimate Frisbee, and biked to school in any type of weather. I
became a familiar face for the lifeguards at the swimming pool of the St. Denis Centre
and have admired the Detroit skyline many times during my late night runs along the
Detroit River. My student colleagues also introduced me to curling and ice skating (with
devastating effects on several body parts). During one of the school breaks, I got the
chance to go for hikes with Koen, my Belgian friend, in a few provincial parks.
In spite of my physically active lifestyle, I still have encountered several
constraints in my pursuit of physically active leisure. Especially during my first semester
at the University of Windsor, I felt I was short of time to engage in many different sports.
The main reasons for this were a heavy course load and the adjustment period I needed to
optimize the efficiency of my work in a new school system. Ongoing academic
evaluation was new for me; in most Belgian universities exams at the end of the year are
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the only time that students get evaluated. When I compare my current social network to
the one I had in the first months of my sojourn, it is clear to me that the lack of an
extensive social network also formed a restricting factor during the early period of my
stay in Windsor. Initially, this resulted in difficulties finding partners to participate with
and little knowledge about the available opportunities for active leisure. Although very
physical sports such as football or hockey are appealing to me, I never felt I could
participate in those sports on a team because of my lack of skill. The perception that I
would not be able to make a serious contribution to a team is enough of a reason for me
to restrain from that activity altogether. I am also quite disappointed I never found the
chance to show my skill in soccer at a serious level, as the commitment to my studies and
the required administration fee made me decide not to try out for the varsity team.
In God’s Debris (Adams, 2001), Avatar argues to his apprentice that the advice to
‘be yourself is the worst advice in the world.
If it means to do what you ought to do, then you’re doing that already. If it
means to act like you’re exempt from society’s influence, then it’s the
worst advice in the world. ... The advice to ‘be yourself is obviously
nonsense. But our brains accept this tripe as wisdom because it is more
comfortable to believe we have a strategy for life than to believe we have
no idea [how] to behave, (p.33-34)

This passage was very stimulating to me, as I always considered ‘being myself
one of the important credos in my life. Nevertheless, that didn’t result in a clear strategy
in life for me! The cause of this lack in strategy must lay either in a gap in knowledge
about who I am, or in an incorrect assumption by Avatar about a relation between ‘being
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yourself and ‘having a strategy in life’. Obviously, this passage is very ‘black and
white’, presenting ‘being yourself and ‘being influenced by society’ as two extremes,
whereas I would argue that in reality they can be placed at two ends of a continuum. To
me, the advice ‘to be yourself means that a person should not be afraid to be confronted
with criticism. I know that some academics will challenge the value of my study, based
on my close relationship with the research question, which undermines absolute
‘objectivity’. Most studies on leisure constraints have been done by applying quantitative
methods. For this reason, I do not feel that I can make a serious contribution to the
literature without challenging the traditional ways of knowing. I hope to inspire others by
my approach, in the way the ones who swam against the stream inspired me. I know that
through this process I will learn a lot about my research question, but there is no doubt in
my mind that I will learn even more about myself.
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APPENDIX E: Coded Factors with NUD*IST
Intrapersonal Factors:
Ethnicity: pride, specific ethnic identity, not important
Snort and culture: culture specific disciplines, culture specific place in life, transcultural
Importance o f sport: optional, priority
Future intentions to be involved in sport: more, less, same
Motivation to come to Canada: better life opportunities, experience new culture, learn
English
Importance o f education: want to excel in academics, academic survival
Interpersonal Factors:
Partners: partners for sport
Home country: social network, constraining, facilitating
Canada: social network, constraining, facilitating
Perception that interpersonal factors are not relevant: personal choice, individual
activities
Structural Factors:
Availability: constraining, facilitating
Climate: constraining, facilitating
Gender: constraining, facilitating
Knowledge: aware of opportunities, not aware of opportunities
Language: communication constraint, leads to ethnic enclosure, interest generator, no
impact, decreases work efficiency
Money: constraining, facilitating, institutional discrimination, sources
Skill and experience: constraining, facilitating
Social network: constraining, facilitating
Time: constraining, facilitating
Transport: constraining, facilitating
Sporting Behaviour
Physical activity level compared to home: more, less, same
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APPENDIX F : Composition of Different Subgroups
Sport Involvement:
No involvement in any Campus Recreation Programs 2004:
Cinderella (India), Dalli (Nepal), Michael (Bangladesh), Rankin (India)
Recreational classes 2004:
Juju (Malaysia), Dr. Pepper (Malaysia), Rapheal (China), Mr. B (Iran)
Intramural leagues 2004:
Keane (Australia), Emma (Sweden), Amo (India), Love (Sweden)
Length of Stay in Windsor:
More than a year:
Cinderella (India), Dalli (Nepal), Juju (Malaysia), Rankin (India), Amo (India),
Dr. Pepper (Malaysia)
Less than a year:
Michael (Bangladesh), Rapheal (China), Mr. B (Iran), Keane (Australia), Emma
(Sweden), Love (Sweden)
Gender:
Male:
Michael (Bangladesh), Rapheal (China), Mr. B (Iran), Love (Sweden), Rankin (India),
Amo (India)
Female:
Cinderella (India), Dalli (Nepal), Juju (Malaysia), Dr. Pepper (Malaysia), Keane
(Australia), Emma (Sweden)
Motivation for Stay in Canada:
Experience new culture:
Keane (Australia), Emma (Sweden), Arno (India), Love (Sweden), Mr. B
Search for better life opportunities:
Cinderella (India), Dalli (Nepal), Juju (Malaysia), Dr. Pepper (Malaysia), Michael
(Bangladesh), Rapheal (China), Rankin (India)
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APPENDIX G: Breakdown of International Students at the University of Windsor by
Country of Citizenship
Total International Student Population: 1513 (includes full time and part time students,
undergraduate students and graduate students)
Breakdown by country of citizenship:
421 students: China
280:India
211: Bangladesh
143: Pakistan
55: Indonesia
53: Malaysia
47: United States
27: Nigeria
24: Hong Kong
16: Iran, Korea
13: France
12: Great Britain
10: Egypt
9: Taiwan
8: Germany, Ghana, Japan, Lebanon, Nepal, Sweden
7 :Turkey
6: Bahamas, Botswana, USSR (sic)
5: Australia, Kenya, Sri Lanka
4: Bermuda, Singapore, Tanzania
3: Colombia, England, Finland, Greece, Jamaica, Jordan, Libya, Mexico, Thailand
2: Albania, Iraq, Italy, Mauritius, Netherlands, Palestine, Philippines, Trinidad, United Arab
Emirates, Venezuela, Yugoslavia, Zimbabwe
1: Argentina, Austria, Barbados, Belgium, Bolivia, Brunei, Bulgaria, Burma, Czech
Republic, Czech Republic, Ethiopia, Grenada, Guyana, Macedonia, Morocco, New Zealand,
Paraguay, Poland, Portugal, Romania, Saudi Arabia, Syria, Togo, Vietnam, Zambia

(International Student Centre, 2004)
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VITA AUCTORIS
Bert Meulders was born in 1980 in Belgium. After completing high school at
Klein Seminarie in Hoogstraten, he went to the Katholieke Universiteit Leuven
(Belgium), where he got a Bachelor’s Degree in Human Kinetics and a Teacher’s Degree
in Physical Education. In 2002, he got accepted into the Master’s Program in Sport
Management at the University of Windsor. Bert held the VISA Differential Fee Bursary
for five consecutive terms and gave presentations in 2003 at the Philosophy of Sport
Conference in Columbus and at the North American Society for Sport Management
Conference in Ithaca. He completed an internship with a professional soccer club, D.C.
United, in Washington D.C. and hopes to graduate in Spring 2004.
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